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TRENDS IN ENGLISH LANGUAGE EDUCATION IN SMALL AND
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Anomauyis

Y crarTi 37IHCHEHO TEOPETHYHHN 1 TOPIBHAJIBHUN aHali3 Cy4acHUX
TEHJICHIIIN HaBYaHHS AaHMJIIMChKOI MOBHM B MaJMX Ta OCTPIBHUX KpaiHax
€pponeiicekoro Corozy Ha mnpukinani Manet, Kinpy Ta JlrokcemOypry.
AKTYaJIbHICTh JOCIIJPKEHHSI 3yMOBJICHA MOCUJICHHSM POJIi aHTJIIHCHKOI MOBH SIK
3aco0y MDKHApOJHOI KOMYHIKallii, akajaemMidHoi MOOUIBHOCTI, mpodeciitHol
B3aeMoJii Ta iHTerpamii B €Bpomeichkuii mpocTip BuOi ocBitH. Mera
JOCTI/DKCHHST TIOJISITAa€ Y BHSBICHHI Ta TOPIBHAJBHOMY aHali3l CydacHUX
TEHJCHI[I HaB4YaHHS aHTIidchkoi MoBH Ha Manbti, Kinpi ta B JltokcemMOyp3i 3
ypaxyBaHHSIM OCOOJMBOCTEH MOBHOI MOJITHKH, OpraHi3allii IHIIIOMOBHOI OCBITH,
IHTEepHAIlIOHAJTI3aIlii BHINOI OCBITH Ta €BPOINCHCHKUX OCBITHIX IPIOPHUTETIB, a
TAaKOXX Yy TEOPETUYHOMY OOIPYHTYBaHHI aJaNTHBHOI TUTIOPWIIHTBAJIBHOI MOJEN1
Oe3mepepBHOT0 BUBYCHHSI aHTIIINCHKOI MOBH. J[JI1 JOCATHEHHS TTOCTABIICHOT METH

BUKOPHUCTAHO MOPIBHSIBHUN, OMMCOBUNM Ta aHATITUYHUN METOAM, a TAKOX aHai3
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HAayKOBUX MyOiKalliif, HOpMaTUBHUX JOKYMEHTIB, CTPATEridi PO3BUTKY OCBITH Ta
MDKHAapOJHUX pEKOMEHJauid y cdepli MOBHOi oOcBiTU. BcTaHoOBiIEeHO, 1110
CHUIBHUMHU TEHACHUIIMA PO3BUTKY AHTJIOMOBHOI MIATOTOBKH B JOCIHIIKYBaHUX
KpaiHaxX € MOCIIJIOBHICTb MOBHOI OCBITM B Me)XaX BIAMOBIIHUX HAI[IOHATBHUX
TPAEKTOPIN, OpieHTAllis] HA 3arajJbHOEBPONEHUCHKI peKOMEH/allil 3 MOBHOI OCBITH
(CEFR), inTepHairioHaizallisi BUILOi OCBITH, MOIIMPEHHS aHTJIOMOBHUX OCBITHIX
mporpaM, PO3BUTOK aKaJeMiuHOi MOOUIBHOCTI Ta TOCHJIEHHS TpodeciiHol i
NIPAKTUKOOPIEHTOBAHOI CHPSMOBAHOCTI HaBYaHHS. BoaHOYac BiK IOYaTKY
CUCTEMAaTUYHOT'O BHBYCHHS aHTJIIACHKOT MOBHM, MAacHITabW BHUKOPUCTAHHS
peIMETHO-MOBHOTO iHTerpoBanoro HapuanHs (CLIL), posb MpUBaTHOTO CEKTOPY
Ta MEXaHI3MU BIPOBAPKCHHS AHIJIOMOBHOTO HAaBUYaHHS ICTOTHO PIi3HITHCH.
Marnbra po3BuBae Mojenb odimiiHoro OuTiHrBi3My, Kinp — Moiens mocTyrnoBoro
PO3MIMPEHHS AHIJIINCHKOI AK TEepIIoi 1HO3€MHOiI MOBHM  BIJMOBIIHO /10
€BPOIEHCHKUX OpIEHTHPIB, a JIrokceMOypr — (pyHKITIOHATBHY TUTFOPHIIIHTBAJIbHY
CUCTEMY, Y SKii aHIJIiiChKa IHTETPYEThCS B YyKe copMOBaHUN MOBHHI
penepryap 3100yBadiB ocBiTH. HaykoBa HOBHM3HA MAOCHIIKEHHS TMOJSTaeE B
TEOPETHYHOMY OOTIPYHTYBaHHI Ta PO3POOJIEHHI aJIaNTHBHOI ILTIOPHWIIHTBAIHHOT
Mozen Oe3mepepBHOrO BUBUCHHS AaHTIIMCHKOI MOBH, IO TOEIHYE IPUHIIUIH
KOHTEKCTYaJIbHO JOILIEHOTO MOYaTKY HaBYaHHS, 0e3MmepepBHOCTI,
IUTIOPMITIHTBAJIbHOCT],  KOMIIETCHTHICHOI ~ Opi€HTaIlii,  aJanTHBHOCTI  Ta
IHKITIO3UBHOCTI, a TAaKOX Iepedadae mpeIMEeTHO-MOBHY IHTETpaIlito, akaJeMidHy
i mpodeciiiny cpsiMOBaHICTh 1 MUGPOBY MIATPUMKY HaBYaHHS. 3ampornOHOBaHA
MOJICNIb MAa€ KOHIIENITYalbHUH XapakTep 1 MOXE CIYTyBaTH TEOPETHYHOIO
OCHOBOIO JIJIsl BJOCKOHAJIEHHS MOBHOI TIOJIITUKH, PO3POOJIEHHS OCBITHIX MPOTpam
Ta MOJEpHi3alii IHIIOMOBHOI TIATOTOBKA 3 YypaxyBaHHSIM KOHKPETHOTO

HAIIOHAJILHOTO ¥ IHCTUTYI[IHHOTO KOHTEKCTY.
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Kniouosi cnosa: aHrmiicbka MOBa; IHIIOMOBHA OCBITa; MOBHA IIOJITHKA;
TUTIOPUJIIHTBAJIBHICTB; CEFR; aKaJgeMIuyHa MOO1UITBHICTE; aJlariTUBHA

TUTIOPUJIIHTBaJIbHA MOJIEIIb.

Abstract

The article presents a theoretical and comparative analysis of contemporary
trends in English language education in small and island countries of the European
Union, focusing on Malta, Cyprus, and Luxembourg. The relevance of the study is
determined by the growing role of English as a means of international
communication, academic mobility, professional interaction, and integration into
the European Higher Education Area. The aim of the study is to identify and
comparatively analyse contemporary trends in English language education in
Malta, Cyprus, and Luxembourg, taking into account the specific features of
language policy, the organisation of foreign language education, the
internationalisation of higher education, and European educational priorities, as
well as to provide a theoretical foundation for an adaptive plurilingual model of
continuous English language learning. Comparative, descriptive, and analytical
methods were employed, together with an analysis of scholarly publications,
policy and regulatory documents, educational development strategies, and
international recommendations in the field of language education. The findings
indicate that the common trends across the selected countries include the
continuity of language education within their respective national educational
pathways, alignment with the Common European Framework of Reference for
Languages (CEFR), the internationalisation of higher education, the expansion of
English-medium educational programmes, the development of academic mobility,
and the strengthening of the professional and practice-oriented focus of English
language education. At the same time, the age at which systematic English

language learning begins, the extent of Content and Language Integrated Learning
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(CLIL), the role of the private sector, and the mechanisms used to introduce
English-medium education vary considerably. Malta follows a model of official
bilingualism, Cyprus develops a model based on the gradual expansion of English
as the first foreign language in accordance with European guidelines, while
Luxembourg implements a functional plurilingual model in which English is
integrated into learners’ existing linguistic repertoires. The scientific novelty of
the study lies in the theoretical substantiation and development of an adaptive
plurilingual model of continuous English language learning. The model combines
the principles of a contextually appropriate starting point, continuity,
plurilingualism, competence-based orientation, adaptability, and inclusion, while
also incorporating content and language integration, academic and professional
orientation, and digitally supported learning. The proposed model is conceptual
and may provide a theoretical basis for improving language policies, designing
educational programmes, and modernising foreign language education in
accordance with specific national and institutional contexts.

Keywords: English language; foreign language education; language policy;
plurilingualism; Common European Framework of Reference for Languages

(CEFR); academic mobility; adaptive plurilingual model.

Ilocmanoska npobremu. Y cydacHOMY CBITI aHTJIIHIChKa MOBa BUKOHYE POJIb
MpOBiMHOTO 3aco0y MDKHApOAHOT KOMYHIKamii y cdepax HayKd, OCBITH,
€KOHOMIKH, IWUIUIOMAaTii, MUPPOBUX TEXHOJOTIH, KyIbTyph Ta MDKKYJIbTYPHOI
B3aemofii. ['moOamizamiifiHi mMpomecH, pPO3BUTOK TEXHOJOTIH 1 PO3MIUPEHHS
MDKHAPOJHOTO CITIBPOOITHUIITBA TOCHIIIOIOTh 11 3HAYEHHS B OCBITHHOMY,
npodeciiiHoMy Ta CyCHUIBHOMY HUTTI. 32 TaKUX YMOB BOJIOAIHHS aHTJIHCHKOIO
MOBOIO CTa€ BAXJIMBUM UYWHHHKOM aKaJEMIYHOi MOOLIRHOCTI, mpodeciitHol
KOHKYPEHTOCTIPOMOXKHOCTI Ta €(EeKTUBHOI CaMOMpe3eHTaIlli OCOOHMCTOCTI Ha

Cy4aCHOMY PUHKY Mpaiii.
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MUibKHapOJHUN CTAaTyC aHIIIMChKOI MOBH Ta ii IIMPOKE BUKOPUCTAaHHS B
pI3HUX cdepax CYCHUIBHOTO >KHUTTS BiOOpa)kalOThCsl B il BaroMOMY MiCIl B
HallIOHAJIBHUX CHCTeMaX OCBITH. Y 0araTrbox KpaiHaX CHUCTEMaTUYHE BHUBUEHHS
aHTIMCHKOT MOBHU PO3MOYMHAETHCA BXXE B MMOYATKOBIHM IIKOJI1 M TPOJIOBKYETHCS HA
HACTYMHUX piBHAX ocBiTH [11]. HaBuanbHi TporpamMu OpIEHTYIOTHCS Ha
(opMyBaHHSA I1HIIOMOBHOI KOMYHIKATUBHOI KOMIETEHTHOCTI BIJNOBIIHO MO
MDKHApOJHUX CcTaHAapTiB MoBHOI ocBiTu [5; 37], a Oe3mepepBHICTH MOBHOT
MiATOTOBKH CHPHUSE€ TOCTYNOBOMY PO3BUTKY 3JaTHOCTI BHUKOPHCTOBYBATH
AHITIMChKY MOBY B HaBYallbHIN, akaJeMivHii i mpodeciiniid gisuibHOCTI [5]. ¥V
CHUCTEM1 BHIIOI OCBITM AaHIJIIHCBKA MOBAa BHBYAETHCS K  JUCIUILIIHA
npodeciitHoro CTIpsSIMyBaHHS, a  3aCTOCYBaHHS  TPEIMETHO-MOBHOTO
IHTETpOBaHOTO HaBUaHHS Tiepeadadae il BUKOPHUCTAHHS Il  ONAHYBAHHS
¢daxoBoro 3micty. Taka miAroToBKa crpusie po3BUTKY NPOodEciitHOi IHITOMOBHOT
KOMYHIKaIlii, ¢opMyBaHHIO TOTOBHOCTI MaHOyTHiIX ¢axiBI[iB TMpaIfoBaTH B
MDKHApOJHOMY CEPEIOBHII i OpaTH ydacTh y Mporpamax akajaeMidHOTO oOMiHY,
a TaKOX MIiJBHIIECHHIO TXHBOI KOHKYPEHTOCIPOMOXHOCTI Ha PHHKY Mpaili [IuB.:
38; 39].

3a3HayeHl MNpOIeCH BIUIMBAIOTh HAa MOBHY TOJITUKY HE JIUIIE BEIUKUX
nepxxaB €Bporericbkoro Coro3y, a W Malaux Ta OCTPIBHUX KpaiH, IS SIKUX
aHTIIIChKa MOBAa € BaXJIWMBHM 1HCTPYMEHTOM IHTETpalii y €BPOMEHChKHUH i1
CBITOBMW OCBITHIN, HayKOBHW Ta EKOHOMIYHUU mpocTip. BomgHouac kokHa
nepxkaBa (GopMye BIACHY MOJENIb I1HIIOMOBHOI OCBITM 3 YypaXyBaHHSAM
ICTOPUYHUX, COLIOKYIBTYPHUX, EKOHOMIYHUX 1 T€OMOMITHYHUX YMOB. OCcoOMMBUI
HAyKOBUU 1HTEepec CTaHOBUTH AocBim Manbtu, Kinpy Tta JliokcemOypry, ski
pPENpPEe3eHTYIOTh Pi3HI Mojem (YHKIIOHYBaHHS AaHTJIINCHKOI MOBH: OQIIHHY
JTBOMOBHICTb, 1i CHCTEMaTHYHE BHUBYEHHS SK TEpIIOi 1HO3EMHOT MOBH Ta

(G yHKIIIOHAJIbHE BKJIFOYEHHS J10 TUTIOPUIITHIBAJIbHOT'O OCBITHBROTO CEPEIOBHUILIA.
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HeoOXigHICTh MOPIBHSUIBHOIO OCMHCIEHHS LHUX MOJENEH 3yMOBIIOE
AKTYalbHICTh HAIIOTO JOCIIIKeHHA. MOro 3HAuyIIicTh HMOCHIIOETHCS THM, IO
pPO3LIMPEHHS BUKOPHUCTaHHSA aAHMJIIHCBKOI MOBH K 3aco0y MIDKHApPOIHOT
KOMYHIKallil Ta TJIOOaJbHOI 1HTerpamii Mae MOoeqHYBaTHCS 31 30epeKeHHSIM
HalllOHAIBHUX 1 MICHEBUX MOB, MOBHOI IJE€HTHYHOCTI W COLIOKYJIBTYpPHOT
3ryproBaHocTi [34]. IlopiBHSIHHS AOCBiNY 3a3HAYEHUX KpaiH J1a€ 3MOT'y BU3HAYUTH
CHUIbHI W BIAMIHHI TEHJEHLII PO3BUTKY AaHIJIOMOBHOI OCBITH, OCOOJIMBOCTI
peamizainii MOBHOI TOJITUKM Ta MEpPCIEeKTHBHI MNEJaroriydi  MpaKkTHKH.
VY3arajapHEHHS OTPUMAHUX PE3YJIBTATIB MA€ TEOPETUYHE W MPAKTUYHE 3HAYCHHS
JUISI  BJIOCKOHAQJICHHS CHCTEMH IHIIIOMOBHOI OCBITH Ta KOHTEKCTYaJbHO
OoOTpYHTOBAHOI ajanTailii €BporneicrKoro J0CBITy.

Ananiz ocmamnHix 0ocnioxcenv i nyoaikayit. Y HayKOBIA JiTepaTypi
npoOJieMaTHKa HaBYaHHS aHMIIMChKOI MOBM B MalMX Ta OCTPIBHMX KpaiHaX
€poneiicekoro Cor3y po3riIsAacTbcsl B MeXax JOCHIIKEHb MOBHOT MOJITHUKH,
OUTIHrBaJIbHOI Ta TUTFOPWIIIHTBAJIBHOI OCBITH, (DYHKI[IOHYBAaHHSI aHTJIIHCHKOI SIK
lingua franca, mnpeameTHO-MOBHOro iHTerpoBaHoro Hapuanus (CLIL),
IHTepHaIioHai3a1Tii BUIIO]1 OCBITH 5 aKaJIeMIYHOT MOOUIBHOCTI.
KoHnenTyanrpbHUMHU Ta HOPMATUBHUMH OPIEHTHUPAMHU BIIMOBIIHUX TOCHIIKCHBb €
3arajbHOEBPONEHCHKI pEKOMEHAaIlli 3 MOBHOI OCBITH, Y SIKMX BH3HA4YCHO CITUIbHI
OpPIEHTUPHU JJI PO3POOJICHHSI HaBYAJIIBHUX Mporpam, (OpMYIJIIOBaHHS PE3yiIbTaTiB
HaBYaHHS Ta OI[IHIOBAHHS MOBHOI KOMIIETEHTHOCTI, a Tako)X PexomeHmaris
CM/Rec(2022)1 Pamm €Bpomu, TpHCBAYEHA PO  IUTIOPUIIIHTBAIBHOI U
MDKKYJIBTYPHOI OCBITM B PO3BUTKY JE€MOKPATUYHOI KYJIbTYpH, COIIaJbHOT
iHTerpartii Ta MoOiTBHOCTI [5; 6].

OxpeMuii HampsM CTAHOBISATH JOCTIIHKCHHS (PYHKIIIOHYBaHHS aHTIIIHCHKOT
MOBH B OCTpiBHUX KpaiHax i Teputopisx. FO. Ban ta C. UxyH aHanII3yl0OTh MOBHHM
MEHEDKMEHT, JUCKYPCUBHY BJIaJly W BUKOPUCTAaHHS aHTIichKOT sk lingua franca

Yy  B3aEMO3B’SA3KY 3  ICTOPUYHUMH, TIOJMITHYHHMH, CKOHOMIYHUMH  Ta
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COLIIOKYJIBTYPHUMH YMOBaMHU PO3BUTKY OCTpPIBHMX cycnuibcTB [34]. YV mpari
TAKOX PO3TJISAIAETHCS B3a€EMOJIS AHTIIMCHKOI 3 MICIIEBUMHU W HalllOHAJbHUMU
MOBaMH, OCBITHIMM I1HCTUTYLIIMHM, @poLlECaMH TIJIO0ANbHOI IHTerpamii Ta
MDKHApOJHOT KOMYHIKaIlii.

VYV nyOmikamisix, NPUCBIYEHUX MOBHIM oOCBITI ManabTH, 3HaYyHy YyBary
NPUIIJICHO MalbTIMChKO-aHITINChKIA  nBoMoBHOCTI. A. Kamimnepi ['pima
po3rIsila€  ICTOPUYHE CTAHOBJIGHHS OUTIHTBaJbHOI CHCTEMH OCBITH Ta
(GYHKIIOHAIBHUI pPO3MOAUT MIDK MAaJbTIHChKOIO W aHIIIMCHKOI0O MOBaMU B
OCBiTHBOMY Tipotieci. OKpeMo TOCIiTHUIS aHali3ye BUKOPUCTAHHS MEPEMHUKAHHS
KOJIB, TIEPEKJIaly Ta IHIIUX PECYpCiB OUTIHIBAJIBHOIO pEnepTyapy B IMOSCHEHHI
HABUYaJLHOT'O MaTepiairy, OopraHizailii B3aeMo/ii Ta KOMYHIKaIlii MK y4aCHUKaMU
OCBITHBOTO Tpoliecy [2]. [luTaHHa paHHBOTO OUTIHIBI3MY, PO3BUTKY I'PaMOTHOCTI1
I HaCTYITHOCTI MOBHOI MiATOTOBKKM BHUCBITIICHO Yy mpaisix K. Midcya, JI. Bemnu,
JI. Mackart Ta inmux aBtopiB [14; 33]. Y. bonemno, T. Mackar Ta iXHi CIliBaBTOpH
3ICTaBISIOTh MOBHY TMOJITUKY ManbTu 3 TMOJITHKOK €BPONEHChKUX KL,
30Cepe/KYIOUNCh Ha MATPUMII JOMAIIHIX MOB 37100yBauiB OCBITH, ypaxXyBaHHI
Cy4acHOTO MOBHOT'O PI3HOMAHITTS Ta MOXJIMBOCTSAX PO3BUTKY I1HKIIO3WBHIIIOT
IUTIOPUITIHIBaAbHOT Mozei [1].

Y  cywacHux myOmikaiisix, TNPUCBAYEHUX MOBHIM ocBiti  Kimpy,
PO3MIISAAIOTBECST  €BpOIIEi3allisi OCBITHBOI TMONITHKHA, PO3BHUTOK MDKKYJIBTYPHOT
KOMIIETEHTHOCTI, paHHE HABYaHHS aHTJIIMCHKOI MOBH Ta BIPOBAKEHHS
MPEAMETHO-MOBHOI'O iHTerpoBaHoro HaBuaHHs. K. XamkicoTeply HdOCIiIKYye
MOJIITUYHI ¥ yIPaBIIHCHKI aCMIEKTH aAanTallii KImpchbKOi OCBITH 70 €BPOTIEUCHKUX
MmiAXoAiB y cepi MOBHOTO Ta KyJIbTYPHOTO PI3HOMAHITTS, a TAKOXK OCOOJTUBOCTI
MPAKTUYHOTO BIPOBAHKCHHs BimmoBiguux npuHiumniB [12]. C. loanny ['eopriy
aHalli3y€ 3acTOCYBaHHs MPEAMETHO-MOBHOIO IHTETPOBAHOTO HAaBYaHHA Yy
NOmKUIBHIM  ocBiTi  Kinmpy, 30cepemkyrdyuch Ha oOpradizalii paHHbOTO

OMaHyBaHHS AaHMJIIMCHKOI MOBHM 4Yepe3 IHTErpaiil0 MOBHOTO Ta MPEIMETHOIO
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smicty [13]. Okpemy rpymy JoKeped CTaHOBJISAThH HOPMATHBHI M cTpaTeriuHi
JOKYMEHTH, Y SIKHX OKPECJIEHO BUMOTH J0 PIBHSI BOJIOAIHHS aHIJIIICHKOIO MOBOIO,
HaIpsIMU PO3UIMPEHHSI aHTJIOMOBHUX OCBITHIX MpoOrpaMm Ta iHTEepHallioHai3amil
Buioi oceitu Kinpy [8; 9; 28].

JIrokcemMOyp3bKMI JTOCBIJ MPEJCTaBICHO HOPMATUBHUMH, YPAIOBUMH Ta
YHIBEPCUTETCHKUMU JOKYMEHTAMM, a TaKOX Cy4YacHUMH myOmikamisamMua. Y
JOKYMEHTaX BUCBITICHO (DYHKIIOHAIBHUIA PO3MOALT JIFOKCEMOYpP3bKOi, HIMELIbKOT,
dbpaHily3pk0i ¥ aHMIINCBKOT MOB, PO3MIUPEHHST 0araTOMOBHOi OCBITHBOI
OpOMo3uLlii Ta MMOCWICHHS pOJII aHIJIINChKOI B aKaJeMiuHii 1 mnpodeciiHii
migrorosmi [15; 18; 19; 29]. V HaykoBux mpamgsix po3rsiAaloThCs MUTAHHS
peamizailii IIIOPUIIHIBAJIBHOT MOJTITUKH, B3aEMOJI1T MOBHUX KOMIIETEHTHOCTEH Ta
iHTepHarionanizanii Bumioi ocsitu. K. Cimoern Jloypetipy Ta A. Xamkap [26]
aHATI3yIOTh  OpraHizaiiiHi ¥  TeJaroriuHi  YWHHUKU  BIPOBAKCHHS
IUTFOPUJTIHTBAJIbHOT TIOMITUKM, 30KpeMa METOAMYHE 3a0e3MeueHHs 3aKiaiiB 1
npodeciiiny miaroroky mnemaroris. K. Bimep ta cmiBaBTopu [35] mocaimkyroTh
MDKMOBHHH TIEPEHOC Y CHCTEMI IMOCHiToBHOI 6araroMoBHOI ocBiTH, Toal sk K.
Cipi, C. Binmec i JI. Cropremni [27] — BUKOpHCTaHHS YYHSIMHU PI3HUX MOBHHX 1
CEMIOTHYHUX PpECypCiB y TIpoIleci MPEeAMETHOTO HaBUYaHHI. Y IIpalyx,
IPUCBAYCHUX BHUIIIA OCBITI, yBary 30Cepe/PKEHO Ha JOCBII 1HO3EMHHUX CTY/ICHTIB
y 0araToMOBHOMY YHIBEPCHUTETCHKOMY CEPEJOBHINI, OpraHizamii MOBHOI
MIATPUMKH Ta OCOOJIMBOCTSX OIIHIOBAaHHS B 0araTOMOBHHMX OCBITHIX IMporpamax
[7; 24]. Oxpemuii HampsiM CTAHOBIATH JOCITIDKCHHS TONIUPEHHS AHTJIOMOBHUX
IporpaM y €BPOIICHCHKIN BUIIIA OCBITi, IO MICTATH JaHi ¥ moao JlrokcemOypry,
HacamIepe]] PO MaricTepchkuid piBeHb [36].

B ykpaiHchbkuX myOmiKaiisix po3rsJaloThCs MOUTaHHSA  (HOPMYyBaHHS
IHIIIOMOBHOI KOMYHIKaTUBHOI KOMIIETEHTHOCTI YYHIB, 3aCTOCYBaHHS CYYacHUX
METOJ[IB HABUaHHS AaHIIIMCHKOI MOBH, MNPOQPECIMHOI CHPSIMOBAHOCTI MOBHOI1

MIITOTOBKK Ta BUKJIAJaHHS aHTJIMCHKOI CTyJACHTAaM HEMOBHHMX CIIEIIAIbHOCTEH
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[37; 38; 39]. Lli mpari BUCBITJIFOIOTh MEPEBAXKHO METOJWYHI aCHCKTH HaBUAHHS
aHTJIACBKOI MOBM B YKPAiHCBKOMY OCBITHBOMY KOHTEKCTI Ta OCOOJMBOCTI
npodeciiiHo OpiEHTOBAHOI IHIIOMOBHOT MiITOTOBKHU.

HasiBH1 JociikeHHS TPYHTOBHO BHUCBITIIIOIOTH OKpEMi acleKTH MOBHOI
MOJIITUKK Ta MPAKTUKU BUKIAJAHHS aHIIidcbkoi MoBu Ha Manbti, Kinpi i y
JIrokceMOyp3i, OJHAK TMEPEBAXXHO B MeEXax BIAMOBIIHUX HaIIOHAJBHUX a0o0
IHCTUTYLIMHUX KOHTEKCTIB. Y Mii CTaTTI 3a3HAauY€Hl KpaiHU OOpaHO SIK MOKa30Bi
OPUKIAIA TPHOX PI3HUX MOJENed (QPYHKIIOHYBaHHS aHIJIHCHKOT MOBH B OCBITI:
oiIiifHOT JBOMOBHOCTI, CHCTE€MAaTUYHOTO BUBYECHHS AaHTVIIMCHKOI K MEPIIOi
iHO3eMHOT MOBM Ta ii ()YHKIIOHAJBLHOTO BKIIOUCHHS 1O ILIIOPWITIHTBAIIBHOTO
OCBITHBOTO CEpEIOBHUIA. IX 3iCTAaBIEHHs CIPAMOBAHE HA BUSBJIEHHS CIIUTBHUX i
BIIMIHHUX TEHJCHI[I Ta BU3HAYEHHS YMHHUKIB, IO BIUIUBAIOTh Ha (POPMYBaHHS
HaIlIOHAJLHUX CTpaTerii IHITOMOBHOI OCBITH.

Mema Oocnioxcenuss TONATA€ y BUSBICHHI Ta TMOPIBHSAJIBHOMY aHami3l
CydyacHUX TEHJCHIIM HaBYaHHS aHTrJidchbkoi MoBM Ha Maneti, Kinpi Ta B
JIrokceMOyp3i 3 ypaxyBaHHSM OCOOJHUBOCTEM MOBHOI IIOJITHKH, OpraHizalii
IHIITOMOBHO1 OCBITH, IHTEpHAIlIOHATI3aIl1l BUIIIOT OCBITH Ta €BPOINEHCHKUX OCBITHIX
NpIOpUTETIB, a TaKoK Yy TCOPETHYHOMY OOTPYHTYBaHHI  aJanTHBHOI
IUTFOPMITIHTBAJIbHOT MoOjeni Oe3lepepBHOI0 BUBUCHHS AaHTIIMCHKOI MoBH. Jlis
JOCSITHEHHST TIOCTABJIEHOT METHM BHKOPHUCTAHO TMOPIBHSUIBHUM, OIMCOBHH Ta
aHAMITUYHANA METOJM, aHaji3 HAyKOBUX MyOiiKailiif, HOpPMAaTUBHUX JTOKYMEHTIB,
OCBITHIX CTpaTeriii i MDKHApOJHHUX PEKOMEHMIAIll, a TaKOX y3araJbHEHHS Ta
MOJICITIOBaHHSI.

Buknao ocnosnoco mamepiany. JIocHimKeHHS TEHIICHII PO3BUTKY MOBHOI
OCBITH B MaJMX Ta OCTPIBHUX KpaiHax €C Mae MDKIUCIUIUTIHAPHUA XapakTep i
3MIMCHIOEThCS HA TEPETHHI MOBHOI ITOJIITHKH, COIIOJIIHTBICTHKH, II€JIarOTiKH,
METOJIMKA BHKJIAJaHHSI 1HO3EMHHUX MOB, IIM(PPOBOI OCBITH Ta JOCITIIKEHD

JIOJICBKOTO PO3BUTKY. Takuil migxiA 3yMOBIEHUM TUM, 10 B Majux JAep:KaBax
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MOBHAa OCBITa TICHO IIOB’S3aHa 3 MHMTAaHHSIMH HAI[IOHAIBHOI I1JCHTUYHOCTI,
MDKHAPOJHO1 BIIKPUTOCTI, aKaJeMIYHOT MOOUTBHOCTI, IU(POBOI 1HPACTPYKTYpH,
COLIIAJIbHOT 1HTErpalii Ta KyJbTypHOI CTIHKOCTI.

Y OGaratbOoX BENMKHUX JIep)KaBaX OCBITHS MOBHA TMOJITHKAa YacTo
BUOY/IOBYETHCS HABKOJIO JOMIHAHTHOI HAl[lOHAJIBHOI MOBH, J0 SIKOI JOJAIOThCS
1HO3€MHI MOBH SIK HaBYaJibHI mpeaMeTu. [[ns Mamumx KpaiH Taka MOJENb €
HEJ0CTAaTHLOIO, OCKUIBKM MOBHA OCBiTa Ma€ BPAaXOBYBaTH TMOCTIHHY B3a€MOJIiIO
MOB, IO BUKOHYIOTH PI3HI CYCHUIbHI (YHKIi: 3a0e3MeuyroTh 30epe’KeHHs
HAI[IOHAJIbHOI Ta KYJBTYPHOI IICHTUYHOCTI, BUKOPUCTOBYIOTHCS B JEPKaBHOMY
yIpaBJliHHI, OCBITI, MDKHAPOAHIM KOMYHIKaIli Ta HU(POBOMY CEpENOBHIII, a
TaKOX MPEJICTABIISAIOTh MOBHI MCHIIIMHH.

AHrmiicbka MoBa II0CIIa€ OCOOJHMBE MICIE B MOBHIM MHOMITHII MalbTH,
OCKUIBKH 11 CTaTyC 3aKpilyICHO HAa KOHCTUTYIIMHOMY piBHI. BinmoBigHo 10 cTaTTI
5 Korctutynii ManbTu, HaIlOHAJILHOIO MOBOK € MAaJbTIMChKa, TOMAI SK
MaJbTIAChKaA M aHTJIiChbKa BU3HAYEHI oQilifHUMU MoBaMHu JepkaBu [4, ¢. 7]. Lle
3abe3reuye BUKOPUCTAHHS aHIIIMCBKOT B JepKaBHOMY YIPABIiHHI, OCBITI,
CynoBiil cdepi Ta mMyOTIYHOMY JKHTTI, IO CTBOPIOE CIPUITIMBI YMOBH JUIS il
IMIMPOKOTO BUBUCHHS HACEIICHHSM.

Manbra aeMoHCTpye Mojenb odiliitHOT JABOMOBHOCTI. Sk 3a3Hadae A.
Kamimtepi I'pima [2], aHrmilicbka MoOBa B MalbTIHCBKOMY CYCHLIBCTBI
ACOINIOETHCS 3 MDKHAPOJHHUM CHUIKYBaHHSM, 31 3700yTTSIM SIKICHOI OCBITH Ta
PO3MIUPEHHAM MPOGECitHUX MOXKIUBOCTEH, TOAI SIK MajbTIHChKa 3aJIMIIAETHCS
OCHOBOIO TTOBCSKJICHHOI KOMYHIKaIlii Ta Ba)KJIMBUM CKJIQJJHUKOM HaIIOHAJIIBHOI
imeaTHaHOCTI. DYHKIIOHATHPHUN PO3MOALT MOB 1 THYYKE BHKOPHUCTAHHS iXHIX
pecypciB B OCBITHBOMY IPOIIECi JAlOTh IMIJICTABU XapaKTePU3yBaTH MaIbTIHCHKUI
JOCBIT K MOJEIb IHCTHTYI[IHHO pEeryJbOBaHOi JBOMOBHOCTI 3 €JEMEHTaMU

KEepOBaHOI 0araTOMOBHOCTI.
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butiHreanpHa MOJEIh OCBITH CTBOPIOE MEPEAYMOBH JJisl CUCTEMATHYHOIO
PO3BUTKY aHIJIOMOBHOI KOMIETEHTHOCTI YYHIB 1 CTY/AEHTIB, IXHbOI aKaJeMIYHOI
MOOUIBHOCTI Ta TOTOBHOCTI 10 MNpo¢eciiiHOi KOMYHIKalli B MIKHApPOJIHOMY
cepenoBulll. OTxe, KOHCTUTYII{HE 3akpiluieHHS  OQIUIHHOIO  CTarycy
aHTJNACBKOT MOBUM € OJHUM 13 KIIOYOBUX  IHCTUTYLIHHUX YMHHHKIB
(GyHKIIOHYBaHHS OUIIHIBaJbHOI OCBITHBOI MOJENl MalbTh Ta MOCIHII0BHOTO
PO3BHUTKY aHTJIOMOBHOI MiJATOTOBKH.

JlepxaBHa MOBHa TOJITHKa ManbTH TPYHTYETBCS Ha MPUHIUII PaHHBOTO
OUTIHIBI3MY, KOJIM JITM MOYMHAIOTH OMAaHOBYBAaTH MAalbTIMCHKY Ta aHIJHACHKY
MOBU BX€ Ha eTami JOMKLIbHOI OCBITH. BimmoBimHo 10 nokymeHTa «MoOBHa
HOJIITHKA JUIs JITeH paHHbOTo BiKy Ha ManbTi Ta ['o30» (Language Policy for the
Early Years in Malta and Go0zo0), 3aknaau paHHBOT OCBITH MarOTh CTBOPIOBATH
MOBHE CEpe/IOBHIIE, Y AKOMY 00UABI 0QilliifHI MOBH PO3BUBAIOTHCA MapajeibHO
gyepe3 TMOBCAKISHHY KOMYHIKAIli0, ITpOBY JISJIbHICTH Ta HaBYaHHS: «YCl JITH
MOBUHHI MaTH JOCTaTHRO MOKJIMBOCTEH /I MPaKTUYHOTO BUKOPHUCTAHHS Ta
3aKpiMJIEHHS 3HaHb 000X MOB YIPOJOBX PAaHHBOTO AUTHHCTBA. MOBIIEHHEBUI
PO3BHTOK 3HAYHOIO MIPOIO 3aJICKHUTh BiJl SIKOCTI OCBITHBOTO CEPEIOBHIIA, 30KpeMa
BiJl PiBHA MOBHOI KOMIIETCHTHOCTI TEAaroriyHMX TNPAIiBHUKIB 1 3MICTOBHOI
KOMYHIKaTUBHOI B3aemomaii 3 miteMu» [16, c. 5]. HamionampHa cTpateris
IPAMOTHOCTI TaKOX BHU3HAYa€ paHHINA PO3BUTOK OUTIHTBI3MY OJHUM 13 KIIFOUOBUX
MpIOPUTETIB  OCBITHBOI TMONITHKH, IO 3abe3neuye (opMyBaHHS MOBHOT
KOMIIETEHTHOCT], aKaJeMIYHOi YCIIIIHOCTI Ta TOTOBHOCTI JO TOJAJBIIOTO
HAaBYaHHS B YMOBax JBOMOBHOi cuctemu ocBitu [14, c. 9-10]. 3a3nauena
TEHCHIiSI OUTIHTBI3MY 3aJIUIIAETHCS aKTyaJIbHOIO 1 JIJI1 HAaBYaHHS JIiTeH BIKOM 7-
11 poxis [33].

BuBueHnHs aHrmicbKol MOBM Ha MaipTi 3MIHCHIOETHCS MOCIIZIOBHO HA BCIX
PIBHSIX OCBITM — BIJ MOYAaTKOBOI IIKOJIW 1O YHIBEPCUTETY — BIAMNOBIIHO MO

JIep>KaBHOI MOJITUKU PO3BUTKY 30allaHCOBaHOTO OUTIHrBI3MY. Ha piBHI HIKUIBHOT
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ocitn «HamionaneHa pamkoBa mporpama» (National Curriculum Framework) ta
«MoBHa nojiTuka ais Mmojoauux knacis» (Language Policy for the Junior Years)
nepeadavyaroTb CUCTEMATUYHUN PO3BUTOK MOBHOT KOMIIETEHTHOCTI 3 MaJIbTIHCHKO1
M aHrmiChbKOT MOB, IHTErpyIOUYM iX y BHUKIAJaHHS HaBUAJbHUX NPEIMETIB Ta
MOBCSIKJICHHY OCBITHIO TpakTuky [17; 33].

VY 3aknagax BHUINOI OCBITM aHIJIIMChKAa € OCHOBHOIO MOBOIO BHKJIAJaHHS
OUTBIIOCTI OCBITHIX mporpaM. 30KpeMa, YHiBepcuTeT ManbTu BHU3HAYA€
AHTJIIACHKY SIK MOBY HaBYaHHS, a BCTYNHUKH TIOBUHHI TIATBEPJAWTH HAJICKHUN
PIBEHb BOJIOJ[IHHS HEIO BIJIMOBIIHO JIO BCTAHOBJICHUX MOBHUX BUMOT [32]. Takuii
MiAX11 CIpUsS€E IHTEpHAIlIOHAJI3allil BHINOi OCBITH, akKaJeMidHIA MOOUIBHOCTI
CTYJICHTIB 1 BUKJIaJlauiB, a TaKOX IHTErparii MajJbTIMChKOI CHUCTEMHU OCBITH B
€BpoNENCHKUIA MPOCTIP BUILOT OCBITH.

OkpeMoI0 TEHJICHIIIEI0 € MOCUJICHHS MDKHApOAHOI CHPSIMOBAHOCTI MOBHOT
OCBITH. MasibTa aKTHBHO PO3BUBAE MPOrpaMu aKajgeMIdHOT MOOLIBHOCTI, Oepe
y4acTh y €BPONEHCHKHUX OCBITHIX 1HIIIaTUBAaX Ta € OJAHUM 13 MPOBITHUX LIEHTPIB
BUBUEHHS aHIIIIChbKOT MOBH Jiisi iHOo3eMuiB. [llopoky kpaiHa mpuiiMae AecsiTku
TUCAY CTYIAEHTIB 13 PI3HUX JepXkaB, IO CTUMYJIOE PO3BUTOK MEpexi
aKpeAUTOBAHMX MOBHHMX INKIT Ta YJOCKOHAJICHHS METOJIMK BHUKIIAJAHHS
aHTTACHKOT K iHO3eMHOT [21; 22].

HNocminanku Y. bonemno, T. Mackar Ta iH. 3ayBaxyloTh, IO ICHYE
CYNMEPEYHICTh MDK O(IIiHHOI MOBHOIO IIOJITHKOIO Ta CYCHUILCTBOM. BoHH
BBAXKAIOTh, IO XOYa MOBHA TMOJITHKa ManbTu copsiMOBaHa Ha PO3BUTOK
OUTIHrBI3MY (MaJIbTIHCHKOT Ta aHTIINACHKOI MOB), BOHA 3/1€0LIBIIOTO IPYHTYETHCS
HAa MOHOTJIOCHOMY TIAXOMAl, KW MapriHamizye mepmry (pigHy) MOBY YYHIB.
ABTOpM HaraaywTh MPO KOJOHIATBHY CHAIIIUHY, SKa JOCI 3aJIHIIAETHCS
aKTyaJIbHOIO, 1 TOMY aHTJIiChKa MOBa 30epirae cwibHiI mo3uilii. Hatomicth MoBHa
nonitTuka €pponericbkux mwkin (2019) peanizye npuHUUN TUTIOPUIIHTBI3MY Yepe3

MIATPUMKY HABUAHHS PIJHOIO MOBOIO, CTBOPEHHS MOXMJIMBOCTEH i1 BHUBUCHHS
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J0JTATKOBUX MOB T4 BUKOPHCTAHHS MPEIMETHO-MOBHOTO IHTETPOBAHOTO HABYAHHS
(CLIL), po3risgaroud MOBHE PI3SHOMAHITTS K HEBII €MHE MNpaBO JIIOJAWHU Ta
BOXJIMBUI TiefaroriyHuii pecypce [1; 25]. ABTopu mepexoHaHi, 10 MalbTiHCbKa
CUCTEMa OCBITH IepedyBa€ y cTaii AeKIapaTUBHOrO OUTIHIBI3MY 1 Ma€ BiAOYyTUCS
nepexiy 0 IHKJIIO3MBHOI, 3aCHOBaHOI Ha TMpaBax JIIOJUHHU  MOJENl
TUTIOPUIIHTBAJIbHOT MOBHOI TOJIITUKH, Y3TOJKEHOI 3 0araTOMOBHUMH CTPATET1IMU
€poneiicekoro Coro3y ta FOHECKO, sika nepenbayae CUCTEMHY HIATPUMKY
P1IHOT MOBHU Y4YHIB Ta MiABUILEHHS Npo¢deciiHOT MIATOTOBKU MEJaroris.

Ha Kinpi TeHaeHuii BUKIAJaHHS AaHTIIMCHKOT MOBU (OPMYIOTHCS IiJ
BIUIMBOM €BPOICHCHKOI MOBHOI IOJITUKH Ta 3POCTAHHS TOTPEOM B PO3BHTKY
IHIIIOMOBHOI ~ KOMYHIKaTHBHOI ~KOMIICTCHTHOCTI B  yMoBax rjoOaji3arrii.
AHrificbka (GOopMaJIbHO 3aJUIIAETHCA 1HO3EMHOKO MOBOIO, TOJAl SIK TpelbKa €
OCHOBHOIO MOBOIO HaBUYaHHS B JICp)KaBHUX 3aKiagax OCBITH. BomHodac BOHa €
00OB’SI3KOBUM  IIKUIBHUM TPEIMETOM, BUKOPUCTOBYETBCS Yy mpodeciiiniii
KOMYHIKallii Ta SK MOBa BUKJIQJaHHS B OKPEMUX MPOrpamMax BUIIOI OCBITH.

OnHi€er0 3 MPOBIIHUX TEHJICHINN € paHHIM MOYaTOK BHUBUCHHS aHTJIINCHKOT
MOBH. Y Jep)KaBHUX MOYATKOBUX IIKOJAaX il BUKJIQJAIOTh YK€ 3 IMEPIINX POKiB
HAaBUaHHs, a oOpradi3amiiiHe 3a0e3medyeHHs IBOr0 TMPOIECY 3IIHCHIOETHCS
JlemapTaMeHTOM ITOYaTKOBOi OCBiTM MIiHICTEpPCTBA OCBITH, CIOPTY Ta MOJIOA1
Kinpy [10]. Ha mgomkinbHOMY PpiBHI 3aCTOCOBYIOTh IIPEJIMETHO-MOBHE
iHTerpoBane HaBuanHs (CLIL), mio crpusie onaHyBaHHIO aHTTIIHCHKOI MOBHU Yepes
pizHi Buau gisutbHOCTI [13]. 3arasom oprasizamisi MOBHOI  ITIATOTOBKH
opienTyeThbes Ha onoxkeHHs: CEFR 1 pekomennanii Pagu €Bponu moa0 po3BUTKY
TUTIOPHITIHTBAJIBHOT KOMIETEHTHOCTI [5; 6], a B crapmmx Kiacax y4HI MOXYTh
oOupaT Apyry iHO3EMHY MOBY, 30KpemMa (hpaHIly3bKy, HIMEIIbKY, ICTIAHCHKY a0o0
ITATICHKY.

CyyacHl JOCHIKEHHS 3aCBiAYYyIOTh, III0 MOBHa ocBita Kimpy mocTymoBo

TpaHC(OpPMYeEThCS MiJl BIJIMBOM €BPONEHUCHKOI MOJITUKU IUTIOPUIIIHTBAIBHOT Ta
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MDKKYJIBTYPHOI OCBITH, MpOTE ii MpakTHYHA peai3alis IIe€ HE € IOBHOIO.
3okpema, K. Xamxicoreply 3a3Haudae, M0 «ICHYE PO3PUB MK JOKYMEHTAIbHUM
oQopMIIEHHSAM MOMITUKKM MIiHICTEpPCTBOM OCBITH 1 KyJIbTYPH Ta il BOPOBAKEHHAM
y KIIpCchKUX MIKomax» [12, c. 472].

BaxxnuBOI0 TEHIEHIIEI0 y PO3BUTKY aHIIIOMOBHOI ocBiTM Ha Kimpi €
MOIIUPEHHS MPUBATHUX AHTJIOMOBHUX IIKUI, K1 (DYHKIIOHYIOTH BIAMOBIAHO 0
3akony mpo npuBatHi mKoH (2019) Ta KOHTPOIIOIOTECS MIHICTEPCTBOM OCBITH,
criopty Ta Mojoai Pecnybmiku Kinp [23]. Taki 3akiiaiu mpomoOHYIOTh HaBYaHHS
NEPEBAXXHO AHTIIMCHKOI0 MOBOIO, PEANI3YIOTh MDKHAPOAHI OCBITHI MNpoOrpamu
(3oxkpema British Curriculum, IGCSE, A-Levels a6o International Baccalaureate)
Ta OPIEHTYIOTHCSA Ha MIATOTOBKY YYHIB JI0 BCTYIy B YHiBepcuTeTH Benmkoi
bputanii, iHmux kpain €Bponu ¥ cBity. 3a gaHuMu MiHicTepcTBa OCBITH, Yy
Pecnyonini Kinp ¢ynkiionyrots 31 mpuBaTHa mnouyaTkoBa Ta 39 mpuBaTHUX
CepeaHIX MK, TSUTBHICTD SKUX JIIEH3YEThCS Ta KOHTPOJIIOETHCS IepkaBoro [20].
[IpuBaTHUN CEKTOp OCBITU CHpUSAE TOMIMPEHHIO AHIJIOMOBHOTO HaBYaHHS,
PO3BUTKY  MIKHApPOJHOI  akajeMmMidyHOi  MOOUIBHOCTI  Ta  IIBUIIEHHIO
KOHKYPEHTOCIIPOMOKHOCTI BUITYCKHHKIB Ha CBITOBOMY OCBITHBOMY PHHKY.

Y cucremi Bumoi ocBitm Kinpy cmoctepiraeTbCs TEHICHIS 10
IHTepHAaIllOHaJi3aIlli HAaBYAJIBLHOTO IMPOIECY, IO BHABISETHCS y PO3IIUPEHHI
KUTBKOCTI OCBITHIX IIporpaM aHIIIMCBKOK MOBOIO, HAacamrepea y TMPUBATHUX
VHIBEPCUTETaX Ta MariCTEPChKUX MporpamMax Jep>KaBHUX 3aKJIaJliB BHUIIOi OCBITH.
BignoBigno no pimenss Pagum MinictpiB Pecniy6miku Kinp Big 19 nmumas 2023
POKy, JJIi BCTYNy CTYACHTIB 13 TpeTiX KpaiH 10 3aKkjajiB BHIIOI OCBITH
BCTAHOBJICHO MIHIMAJIbHI BHMOTH IIMOAO TMIiATBEP/KCHHS PIBHS BOJOJIIHHS
aHTJIIACHKOI0 MOBOIO 3a JOTIOMOTOI0 MDKHAPOJHO BH3HAHUX cepTUdIKaTiB, SKi
BinmoBigatoTh piBHIO B2 3a CEFR [8]. BogHouac okpeMi yHIBEpCUTETH MOXKYTh

YCTAaHOBJIIOBATH BHII1 MOBHI BUMOTH 3aJI€KHO BiJl OCBITHBOI POTPAMHU.
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VY 2024 poui Papa minictpiB PecnyOumiku Kinp 3aTBepamia «CTpareriyHui
IUTaH YAOCKOHAJICHHS Ta MOJepHi3amii Buioi ociti Ha Kinpi» (Strategic Plan for
the Improvement and Upgrading of Higher Education in Cyprus), omuum i3
TOJIOBHUX HAIpPsMIB SKOTO BH3HAYCHO NMEPETBOPCHHS KpaiHM Ha MDKHAPOIHUI
LEHTP BHILNOi OCBITM HUIIXOM PO3IIMPEHHS AHTJIOMOBHUX OCBITHIX Mporpam,
3aJly4eHHs] 1HO3EMHHUX CTYACHTIB, PO3BUTKY MDKHApPOJHUX MapTHEPCTB 1
CTBOpeHHsI (puTiii 3akOopOHHUX YyHiBepcuTeTiB [9]. Hanmpuknan, onHi€r0 3 Takux
nporpam € «Ctpateris iHTepHauioHani3auii YHiBepcurety Kinpy na 2021-2025
pokm» (University of Cyprus Internationalisation Strategy 2021-2025), sika
nependayvae: po3BUTOK MDKHAPOIHUX CTPATETIYHUX MAPTHEPCTB JJI 3a0XOUYCHHS
aKageMiyHOI MOOUIBHOCTI CTYJEHTIB, MpaliBHUKIB 1 BUIYCKHUKIB (30KpeMa B
Mexax mporpamu Epa3smyc+, ydacTi B MDKHApOJHUX MEpekKax Ta OpraHizaiisx,
HAOyTTsI MDKHApOJHOTO TpodeciiHOro MOCBimY); PO3BUTOK MDKHAPOIHUX
NapTHEPCTB JJIA 3MIIHEHHS HAyKOBO1 JISUIBHOCTI Ta OCBITHBOTO IPOIIECY;
3QJIydeHHs 1HO3€MHHMX CTYJACHTIB JI0 YMHHHX 1 HOBHUX OCBITHIX IporpaMm Ta
3a0e3reueHHs] 1X BCEOIYHOT MIATPUMKH; 3alydeHHS I1HO3EMHUX HAyKOBO-
NeJJaroriYHUX MPaIiBHUKIB, PO3IIUPEHHS MIKHAPOIHOT MISUIBHOCTI YHIBEPCUTETY;
30UTBIICHHS YYacTi CTYACHTIB y MDKHAPOJIHUX I1HAMBIIYAITbHUX 1 KOMaHIHUX
KOHKypcax [28].

JIrokceMOypr, nopiBHsAHO 3 Manbkroro Ta KinmpoMm, 1eMOHCTpY€ THITUN TAX1T
710 BUKJIQJaHHS aHTJiACchKoi MoBH. {7151 kpaiHu xapakTepHa 6araToMOBHa OCBITHS
MOJIITUKA, 10 TIOEJHYE HAIIOHANbHI MOBHI  Tpamuilii 3 moTpedamu
riobanizoBaHoro cycmniibcTBa. Crernudikoro JlrokceMOypry € TpuMOBHA MOJIETh
OCBITH, y sKiil (DYHKIIIOHYIOTH JTFOKCEMOYp3bKa, HIMEIbKa Ta (paHIly3bKa MOBH.
[Ilo »x cToCyeThcs AaHTTINCHKOI MOBHM, TO BOHAa HE Ma€ 3aKpIJICHOTO B
Konctutymii cratycy nepkaBHOi MoBH [3], ogHak (QYHKIIIOHYE SK OJHA 3

MPOBIJHUX MOB MIDKHAPOJIHOIO aKaJIEMIYHOTO Ta MPOQeciiHOro CIUIKYyBaHHS,
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3HAUEHHS SKOi 3pOCTa€ IiJ BIUIMBOM €BPOINEHCHKOI 1HTErpauii, pPO3BUTKY
(p1HAHCOBOTO CEKTOPY Ta IHTEPHAILIOHAJI3a1lli BULIOT OCBITH.

VYV JliokcemOyp31 IIKUIBHA OCBITa mependayae paHHe (HOpMyBaHHS
0araroMoBHOI KOMIETEHTHOCTI. [lodyaTkoBa OCBITa € IUIIOPWIIHIBAJIBHOKO 1
peanizyeTbcsl 3aBISKU JIIOKCEMOYp3bKiH MOB1 $SIK MOBI colliaiizailii; TaKoX
B1/I0YyBa€THCSI BUBYEHHS HIMEIIBKOI SIK OCHOBHOI MOBM HaBUYaHHA Ta (PpaHIly3bKOT
SK Apyroi MOBH HaBuaHHS. «MOBa, SKOIO YU€Hb MOYYBAETHCS HAKOMQOpTHIIIE,
BIJIIIPAa€ BAXKJIMBY POJIb Yy MOTO aKaJIeMIYHOMY YCIIXY», — 3a3HAYa€ThCsl HA CalTi
ypsany JlrokcemOypry [15]. AKIEHTY€TbCS MOKJIMBICTh KOXKHOTO YYHS OOUpaTH
MOBY CHUIKYBaHHSI BUIBHO 0€3 MpUMYCy — II€ € OCHOBOIO MOBHOI IOJITUKHU
nepxasu. 11lo % CTOCyeThCsl aHTIIHCHKOT MOBH, TO BOHA MMOYNHAE CHCTEMATUYHO
BUBYATHCS Y CEepeHIM KO (MOYMHAIOYU 3 MIOCTOTO KJacy) ¥ MOCTYMOBO CTa€
OJIHMM 13 KIJIFOUOBHMX KOMIIOHEHTIB MOBHOI MiJIFOTOBKM Yy4HIB. Tak (QopMyeTbcCs
TEHACHI[ISl 10 TMOCTYIMOBOI'O PO3IIUPEHHS AHTJIIOMOBHOTO OCBITHBOTO TPOCTOPY.
Taxkuit migxig cnpsMoBaHWNA Ha (GOpMYBaHHS BHCOKOTO PiBHS 0OaraToOMOBHOT
KOMIIETEHTHOCTI, 110 BiJNOBi/lae pekoMeHaalissM Paau €Bponu moa0 po3BUTKY
TUTFOPMITIHTBAJIbHOT OCBiTH [18].

BaxxnuBoto TeHeHITiero € TpodeciiiHa CIIpAMOBaHICTh HABUAHHS aHTIIHCHKOT
MOBU. MiHicTepcTBO ocBiTH JltokcemMOypra po3mupioe KUIBKICTh IPOTpam
npodeciiHOl OCBITH, 110 BUKJIAJAI0THCS aHTIIHCHKOI0 MOBOIO, 0COOIMBO Y chepax
Oi3Hecy, iHpoOpMaIIHHUX TEXHOJIOTIH Ta MDKHAPOJHOI TOPTiBii. Takui Mmiaxif
3yMOBJICHHH THM, IO aHIJIichka (aKTHYHO CTaja OCHOBHOIO MOBOIO
MDKHApPOJHOTO (PIHAHCOBOTO CEKTOPY, AKHUH € BU3HAYAIBHUM JJII E€KOHOMIKH
aepxaBu. IlomuT 3yMOBIIOE pPO3LIMpPEHHS MEpeniky mporpaM abo KypciB, IO
MPOTIOHYIOTHCS aHTITINCHKOI0 MOBOKO. Y 2026/2027 pomi BiciMm kypciB DAP ta tpu
kypcu DT noctynHi aHrmiicekor0 MOBOIO [15].

VYHiBepcuTeTChka MOBHa OcBiTa JItOKCeMOypry IpyHTYETbCS Ha MPUHIUII

0araTOMOBHOCTI, TOMY AaHIJIAChKa MOBa HE BHBYAETHCA 130JIbOBAHO, a
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BUKOPHUCTOBYETHCSI B aKaJeMIuHOMY 1 mNpodeciiHOMYy cepeloBUIll Mopsa 13
bpaHIly3bK010, HIMEIIBKOIO Ta JIOKCEMOYp3bkoio MoBamH. lleHTpanbHY pojb y
bOMY Mpolect Bijirpae YHiBepcuteT JlrokceMOypry, sikuil oQiuiifHO BU3HAYa€
0araTOMOBHICTh OJAHUM 31 CBOiX OCHOBHMX npuHnumniB. Y  Ilomituii
0araTOMOBHOCTI ~ HAroJIOUIye€TbCi:  «AHIJIINChKAa €  BaXIMBOIO  MOBOIO
MDKHapOJHOTO akajaeMiyHoro criikyBanss (lingua franca) y 0ararbox HaykoBUX
rajy3sx CBITy, TOJl SIK (paHIly3bKa, HIMElbKa Ta JIOKCeMOyp3bKa € TphoMa
aaMmiHicTpatuBHUMU MoBamu Benukoro ['epriorctBa JlrokcemOypr» [31, c. 2].
KokHa 3 IMX YOTUPHOX MOB IIOCia€ B YHIBEPCHUTETI OKpeMe MicCIe, IO
BU3HAYAETBCA i1 CTaTycOM, OCOOJUBOCTSMH HAyKOBOi Taiy3i, XapaKTepoM
OCBITHBOI MPOTPaMU Ta MPAKTUYHUMH MOTpeOaAMU KOMYHIKAIIIi.

BaxnmiBor0 CKIIa0BOI0 MOBHOI MIATOTOBKH € HisUTbHICTE MOBHOTO IIEHTPY
VuiBepcutery JliokcemOypry, SKuil NpOMOHYE akajeMidHi, mpodeciiHo
OpIEHTOBaHI Ta 3araJbHOMOBHI KypcH (paHIy3bKOi, aHTJIIMCHKOI ¥ HIMEIbKOI
MOB, 110 MalOTh CTAaTyC O(DIMIHHUX MOB YHIBEPCUTETY, a TAKOK KYPCH IHIIIMX MOB,
30KpemMa JTroKceMOyp3bKkoi. HacTHHY KypCiB IHTETPOBAHO B OCBITHI MMPOTpaMHu, a 3a
OinbIIiCTh 13 HUX HapaxoBytoTbes kpenutu ECTS [29; 30].

CydacHOI0 TEHJICHIIIEI0 € TaKOXX IHTepHAI[IOHATI3aIls YHIBEPCUTETCHKOT
OCBITH. AHTJIChKa MOBa Jie/lajli dYacTillle BUKOPUCTOBYETHCS SK MOBa
BUKJIQIaHHS Ta JOCIHIDKEHHS y MariCTepChKHUX Iporpamax, ocoOJuBO y cdepax
iHbOpMAIITHUX ~TEXHOJOT1H, KOMIT IOTepHUX HayK, (iHAHCIB, EKOHOMIKH,
IHKeHepil Ta NpUpOIHWYMX HayK. lle 3yMOBIEHO MparHEHHSM YHIBEPCUTETY
3alydaTd MDKHApOAHWX CTYJAEHTIB 1 BHKJIAQAadiB Ta IHTErpyBaTUCA B
€Bpomneicykuii mpocTip BuUIIOi ocBiTH [31, c. 5].

VY JlrokcemOyp3i TakoX (PYHKI[IOHYIOTh MPUBATHI IMKOJH, J€ BUBYAETHCS
aHTIiicbka MoBa. Ha BigMiHy BiJ Jep>KaBHOI CHCTEMHU OCBITH, IO TPAAMIIIITHO
IPYHTY€ETHCSI HA BUKOPUCTAHHI JTIOKCEMOYP3bKOi, HIMELbKOT Ta (PpaHIly3bKO1 MOB,

OUIBIIICT, MPUBATHUX MDKHAPOJHUX IIKLI BUKOPUCTOBYIOTH AHIVIMCBKY SK
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OCHOBHY MOBY HaBuaHHS a00 ogHy 3 MOB BukIagaHHsa. lle pobuth ix
NpUBAOIMBUMMU JUTSI IITEH 1HO3EMIIIB Ta MIXKHAPOAHUX KommaHii [19].

CydacHa cucreMa BHKJIAJaHHA aHrIiiickkoi MoBU B JlrokcemMOyp3i Mmae
TUTIOPWIIHTBAJIBHY MOJIENh 13 TOCTYHOBUM MOCHJIEHHAM pOJII aHIJIIMCHKOT K
MDKHAPOJHOT MOBH OCBITH, HAYKH Ta NPOQPECIHOT NISITbHOCTI.

Ha ocHOB1 pO3riasiHyTHX HallOHAJBHUX TMPAKTUK BU3HAYEHO CHUIbHI U
BIIMIHHI TEHJCHIII Yy BUKJIaJaHHI aHrIiiicbkkoi mMoBM Ha Manbti, Kinpi Ta
JIrokcemOyp3i. [lopiBHAIBHUI aHai3 CHCTEM BUKIAJaHHS B IMX KpaiHax Jaae
MiJICTaBU CTBEP/KYBATH, 1110, MOMPHU BIAMIHHOCTI Y MOBHOMY 3aKOHOJABCTBI Ta
HaI[IOHAJIbHUX MOJICJIIX MOBHOT OCBITH, PO3BUTOK aHTJIOMOBHOI IMIITOTOBKHU B YCiX
TPhOX KpaiHaxX XapaKTECPU3YEThCS HHU3KOK CIUIBHUX TCHJCHINH, chopMoBaHUX
i BIUIMBOM €BPOMNEHCHKOI OCBITHHOI MOJIITUKH, TJIOOATI3AIHHUX TPOLECIB Ta
3pOCTaHHS POJI1 AHTTHCHKOI MOBHU SIK MIXKHAPOHOTO 3aC00y KOMYHIKaIlii.

Hacammiepen [nnsi BCIX TphOX JEp’KaB XapakTEpPHOIO € CTpaTeriyHa
IHCTUTYITIOHAJI3aIlis] aHTJIIAChKOT MOBU B CHCTeMi OcCBiTH. HeszamexxHo Bim ii
oQIIIfHOrO CTaTyCy, aHTJIAChKa PO3IIISAAAETBCA SK HEOOXIIHUN KOMITOHCHT
CydacHOI MIATOTOBKH OCOOMCTOCTI, IO 3a0e3rnedye axkaaeMidHy MOOUIBHICTD,
npodeciiiHy KOHKYPEHTOCTIPOMOIKHICTB 1 IOCTYIT IO MI)KHAPOTHOTO OCBITHBOT'O Ta
HAyKOBOT'O MPOCTOpY. BiAmoBigHO MOBHA MONITHKA KOXKHOI KpaiHHU CIpsMOBaHa
HAa CTBOPEHHA YMOB Ui CHUCTEMaTWYHOro (QOpMyBaHHA IHIIOMOBHOI
KOMYHIKaTHBHOT KOMIIETEHTHOCT1 Ha BCiX PIBHAX OCBITH.

CHinbHOIO TEHJEHIIEI0 € TMOCTIAOBHICTh MOBHOI TMIATOTOBKH B MeXax
BIIMMOBITHUX HAITIOHAIBHUX OCBITHIX TpaeKkTopii. Bik MmoyaTky CHCTEMaTHYHOTO
BUBUCHHS AaHTJIIMCHKOI MOBHM ICTOTHO PI3HUTBHCS: Bil JOMKUIBHOTO a0o
nmoyatkoBoro eramy Ha Manbti ¥ Kinpi mo cepeanroi ocBitu B JIlrokceMOyp3i.
Bognouac y BCiX TpphOX KpaiHax MPOCTEXKYETHCS HACTYMHICTh MK IIKUTHHOIO,
poQeCciifHOI0 Ta BUILOK OCBITOIO, 110 CIPHUSE€ TOCTYIIOBOMY PO3BUTKY 34aTHOCTI

BUKOPHUCTOBYBATH aHTJIIHCHKY MOBY B aKaJieMIuH1H 1 podeciiiHiil AIAIbHOCTI.
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BaxxnuMBUM CHUIBHUM OpPIEHTHUPOM MOBHOI OCBITH € 3arajibHO€BPONEHCHKI
pexkomenpaailiii 3 MoBHOi ocBiTH (CEFR), siki BUKOpUCTOBYIOThCS 1JisI BUSHAUCHHS
OUIKyBaHHUX PE3yJbTaTiB HaBYaHHS, PIBHIB MOBHOI KOMIIETEHTHOCTI Ta MIJXO/IIB
710 11 OLIIHIOBAHHS.

CHibHUM HampsiMOM PO3BUTKY € TaKOXK 1HTEpHaIllIOHAJI3a1lisl BUILIOi OCBITH.
Vuisepcutetu Manbst, Kinpy Ta JltokcemOypry cHUCTEMaTHYHO PO3LIUPIOIOTH
KUIBKICTh ~ QHTJIOMOBHMX  OCBITHIX  MpOrpaM, aKTHBI3YIOTh  MDKHApOAHI
napTHEPCTBA, MIATPUMYIOTh aKaJIeMiuHy MOOUIBHICTh CTYJEHTIB 1 BUKIIAJayiB Ta
30UTBIIYIOTh KOHTUHTCHT 1HO3EMHUX 3/100yBaviB OCBITH. AHIJIICbKA MOBa Jeai
JacTillle BUKOPUCTOBYETHCS HE JIMINC SK HaBYaJIbHA JUCIUILTIHA, a W SK MOBa
BUKJIQJJaHHS, HAYKOBUX JOCHIDKEHBb 1 MpodeciiiHol KOMyHIKallii, HacaMmIepes y
ramy3sx 1H(QOpMaIliiHUX TEXHOJIOT1H, eKOHOMIkM, (IHAHCIB, I1HXKEHepil Ta
NPUPOJTHAYNX HAYK.

[Ile onHi€r0 CHOUTBPHOK TEHJCHIED € TIOCWIeHHA TpodeciiiHoi Ta
IPAKTUKOOPIEHTOBAHOT CHPSIMOBAHOCTI BUKJIQJaHHS AaHTJINACBKOT MOBH. Y
JOCIIIJDKYBAaHUX KpaiHaxX BOHA Jedai TICHIIIE IMOB’SI3YEThCA 3 MOTpeOaMU PUHKY
mpari Ta MArOTOBKOK 3J00yBadiB OCBITH JI0 akajeMidyHoi W mpodeciiHoi
TISTTBHOCTI B MDKHApOJHOMY cepenoBuii. Lle BUSBISIETBCA y BIPOBAKECHHI
KypcCiB akajieMiqHoi Ta nmpodeciiiHol aHTTiIHChKOT MOBH, TIOIIMPEHH] aHTJIOMOBHUX
OCBITHIX TMpOTpaM, a TaKOX BHUKOPHCTaHHI IPEIMETHO-MOBHOI IiHTerpaii B
OKPEMHX OCBITHIX 1 Tally3eBUX KOHTEKCTaX.

OTxe, cIIbHI TEHCHIIIT PO3BUTKY aHTJIOMOBHOI OCBiTH Ha Manbti, Kinpi Ta
B JltokcemOyp3i 3acBinuyrOTh (hOpMYyBaHHS CIUILHOTO €BPOMEHCHKOTO BEKTOpa il
PO3BHTKY, KM peai3yeThcs B Pi3HUX HALIOHANIBHUX MOJENAX. Floro OCHOBHMMH
O3HAaKaMH € TOCIIIOBHICTh MOBHOI MiJTOTOBKH, KOMIIETEHTHICHA CTIPSIMOBAHICTb
HaBuaHHs, opieHTtamis Ha CEFR, i"TepHamionamizamis BUIOI OCBITH Ta

MOoCUJIEHHs MpodeciitHOT CPSIMOBAHOCTI.
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[lopiBHANBHUI aHaI3 BUKJIaJaHHs aHIIcbKkoi MoBM Ha ManbTi, Kinpi Ta B
JIrokceMOyp3i 3acBiguye, 10 BIAMIHHI TEHJICHIIT PO3BUTKY aHTJIOMOBHOI OCBITH
3YMOBJICH] TepeayciM HEOJHAKOBUM IPABOBUM CTaTyCOM aHIJIIACHKOI MOBH,
ICTOpPUYHUMHU  TepelyMOBaMH il TMOIIMPEHHS, HAIIOHAJBHUMHU  MOJEISIMHU
0araToMOBHOCTI Ta COIL[1aJIbHO-EKOHOMIYHUMH MOTPe0aMU KOXKHOT IepKaBH.

HaiiBupasHiiie BIAMIHHOCTI MPOCTEXYIOThCA Y MPAaBOBOMY Ta CYCIUIBHOMY
craryci aHrmidcbkoi MoBuU. Ha ManbTi i odiuiiHui cTaTyc 3aKpilieHUn
KOHCTUTYIIIITHO, TOMY aHTJiHChbKa (YHKI[IOHYE HE JIUIIE K MMPeIMET BUBUYCHHS, a
i K MOBa JEpXaBHOTO VYIPABIIHHS, OCBITH, CYJOYMHCTBA Ta MYyOIIYHOL
KomyHikamii. Takuii ctaryc ¢popMye pUpOTHE TBOMOBHE CEPEIOBHINE, Y STKOMY
MeXa MDK BHBYEHHSIM aHTJIHMCHKOT SIK OKPEMOi AMCHMIUIIHA Ta ii MPaKTUYHUM
BUKOPUCTaHHSIM sIK 3aco0y HaBuaHHA € BinHocHoto. Ha Kinpi anrmiiiceka
GopMaNbHO 3aUIIAETHCS 1HO3EMHOKD MOBOK), TOJi SIK OCHOBHOK MOBOIO
Jep>KaBHOT IIKUTBHOT OCBITH € Tpelbka. Y JlrokceMOyp3i aHTIilichKa TaKOXK HE Ma€
JIEP>KaBHOTO CTaTyCy, MPOTe ii MO3UIlisl BU3HAYAETHCA HE MOJEIUII0 «HAlllOHAIbHA
MOBa — 1HO3€MHA MOBa», a BKJIIOYEHHSIM JI0 CKJIAAHOI CUCTEMHU (PYHKI[IOHAIIBHOTO
PO3IOALTY MK JIOKCEeMOYP3bKOI0, HIMEIbKOIO, ()PaHIY3bKOI Ta aHTJIIHCHKOIO
MOBaMH.

Binpizusrorbes i 6a30B1 Mojesi opraHizaiiii MOBHOI OCBiTH. MambTilichbKa
CHUCTEMa IPYHTYETHCA HAa PAaHHBOMY OLTIHTBI3Mi: MaJIbTIMChKA Ta aHTJIIMCbKa MOBH
napajieIbHO OMAHOBYIOTHCS BXKE B JOUIKUILHOMY BIIll T4 HaJajl IHTETPYIOThCS Y
BUKJIQJIaHHs HaBUYaJbHUX mpeameTiB. BomHodac y miii momeni 30epiraerbes
CYNMEPEYHICTh MDK OQIIIHHO MPOTOJOIMICHUM OagaHCOM MOB 1 (haKTHYIHO
CWIBHIIINMHA  IIO3HIISIMH  aHIJIIMCHKOI, OB’ SI3aHUMH 3  KOJIOHIAJBHOIO
cnaaumHow. ToMy akTyaapHUM HAmpsMOM pO3BUTKY ManbTu € mepexin BiJ
TPaJAUIIHHOT JTBOMOBHOCTI JIO I1HKJIIO3WBHIIIOI ILTIOPHIIIHTBAIBHOT MOJEHI, sKa
3abe3rnevyBana O MiATPUMKY JIOMAIllHIX MOB Y4YHIB 1 BpaXOoByBajla Cy4acHE MOBHE

PI3HOMAHITTSI HACEJICHHSI.
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Kinmpceka mMomens Mae xapakTep MOCTYIOBOTO PO3MIUPEHHSI aHTIIOMOBHOTO
CKJIaJIHUKA B CUCTEMI, /¢ JOMIHY€ Tpellbka MoBa. AHTIJIAChKAa BUKIAJAEThCS SIK
nepia iHo3eMHa MOBA 3 MOYATKOBO1 LIKOJIH, @ OKPEMI €JIEMEHTH IHTErPOBAHOIO
MPEeIMETHO-MOBHOTO HaBUAHHS 3aCTOCOBYIOTHCS BJK€ B JOLIKUIBbHIN OCBITI. [IpoTe
aHrmiiicbka He € yHIiBepCalbHOI MOBOIO HABYaHHA B JEPKABHOMY CEKTOpi. li
aKTUBHE TOIIMPEHHS BIAOYBAE€ThCS IMEpEayciM dYepe3 IMPUBATHI aAHTJIOMOBHI
IIKOJIM, M>KHAPOJIH1 OCBITHI MIPOTPAMHU Ta 3aKJIa/ I BUIIOT OCBITH.

JlrokceMOyp3bka MOJI€NIb CYTTEBO BIAPI3HAETHCS BiJ MalbTIHCHKOT Ta
KIMPChKOi THUM, WI0 aHIJIHChKa BXOIUTH JO OCBITHBOT'O TPOCTOPY MICHs
NepBUHHOTO (OPMYBaHHS KOMIIETCHTHOCTI B iHIIMX MoBaX. Ha moyaTkoBOMYy
eTari MpIOPUTET HAJAETHCS JIFOKCEeMOYP3bKii sIK MOBI1 coliamizailii, HIMEIbKIH sIK
OCHOBHIM MOBI HaB4YaHHS Ta (¢paHIy3bKiii $SK HACTYNMHI MOB1 OCBITHBOI U
aJMIHICTPATUBHOT B3aeMO/IIl. CucreMaTu4He BUBUYCHHSI aHTJIHACHKOT
PO3IMOYMHAETHCS MMi3HIINIE, TIEPEBaXHO B CepeHiid ImKomi. ToMy aHTriilichbka He
CTAaHOBUTH OCHOBY paHHbOI MOBHOI colliaizailii, ik Ha MaJbTi, 1 He TociAae MicIs
repuioi iHO3eMHOI MOBH Bijl MouaTKoBoi mkonu, sk Ha Kinpi. Ii ¢pynkiis nonsrae
y PO3IIUPEHHI BkKe c(hOPMOBAHOTO 6AraTOMOBHOI'O perepTyapy y4HiB.

Bigminnoro pucoro JlrokceMOypry € ocoOnmBO BuUpaxkeHa mpodeciiina Ta
rajgyseBa creliangizais aHTJIOMOBHOI MIATOTOBKW. Po3IIMpeHHS BUKOPHUCTAHHS
aHTIIMChKOI MOBM TIOB’SI3aHE HacamIiepes 13 TMoTpedamMu MiKHAPOJIHOTO
¢dbiHaHCOBOTO CeKTOpy, Oi3Hecy, iH(MOpPMAIIHHUX TEXHOJIOT1H, MIKHAPOMHOI
TOPTiBII1, IHXKEHEPIT Ta MPUPOAHUYNX HAYK. AHTIIOMOBHI IporpamMu mpodeciitHoi 1
BHUIIOT OCBITH PO3BUBAIOTHCS BIAMOBITHO IO CTPYKTYpPH HAI[IOHAIBHOI EKOHOMIKH
Ta TOTpeO MDKHAPOAHOTO pUHKY mpami. Ha Maneti mpodeciiina (yHKIis
AHTIIMCHKOI JOMOBHIOETHCS 11 IMMPOKUM TIOBCAKJACHHUM BHUKOPHUCTAHHSIM Ta
po3BUTKOM iHAycTpii HaBuaHHsa iHo3emmiB. Ha Kinpi mpodecionanizaris
AHTJIMCHKOI TICHIIIE MOB’s3aHa 13 3aIy4YeHHSIM 1HO3€MHHUX CTYJICHTIB, IPUBATHOIO

OCBITOIO Ta MPArHEHHSIM MEPETBOPUTHU KpaiHy Ha MIKHAPOJIHUI OCBITHIM LICHTD.
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Pi3HATBCA TakoX MacmTadW Ta MEXaHI3MH BUKOPHUCTAHHS aHIIIMCBKOI Yy
BuiIiii ocsiti. Ha MansTi BOHAa € OCHOBHOIO MOBOIO BHKJIaJaHHSI OUIBIIOCT1
YHIBEPCUTETCHKUX TMPOrpaM, M0 € 3aKOHOMIPHUM TPOJIOBKECHHAM JE€P>KaBHOT
oumiHreaneHoi mojeni. Ha Kinpi aHrioMoBHI mporpaMu HaiOUIbII aKTUBHO
MOIIMUPIOIOTECS Y MPHUBATHUX YHIBEPCUTETaX 1 HA MAariCTepcbKoMy piBHI
Jep>KaBHUX 3aKJIaiB; iX pO3BUTOK MA€ CTPATErIYHY METY 3a]ly4Y€HHS CTYIECHTIB 13-
3a KOPAOHY Ta PO3MIMPEHHS MDKHAPOIHOT MPHUCYTHOCTI KpaiHu. Y JIrokcemOyp3i
aHTJCbKa BUKOPUCTOBYETHbCS TOpAN 13  (paHIy3bKOI, HIMEIBKOIO Ta
JIOKCEMOYP3bKOI0 3aJIEKHO BiJ] raly3l 3HaHb, PIBHS MPOrpamMu # KOMYHIKATUBHUX
notped. OTxe, yHIBEpCUTETChKa MOJETh MajbTH € TEepEeBa)KHO AHTIIOMOBHOIO,
Kipchka — AUQEpeHIiioBaHO0 3a TUMAaMM 3aKJIaJiB 1 PIBHAMH OCBITH, a
JoKceMOyp3bka — QYHKI[IOHAJIbHO 6araToMOBHOIO.

Bapro 3azHauuTti ¥ npo mnpuBaTHi aHrioMoBHI mkonu. Ha Kinpi BoHu €
OJIHUM 13 TIPOBIJHUX MEXaHI3MIB IOIIUPEHHS aHTJIIMCHKOI SIK MOBH HaBYaHHS Ta
3a0e3leuyloTh  peamizaiilfo  OpUTaHCBKUX 1 MDKHApOAHUX Mporpam. Y
JIrokceMOyp31 MI>KHApOIHI MPUBATHI IIKOJIU 3aJI0BOJBHSIOTH TMEepeayCciM OCBITHI
noTpeOu JiTeil 1HO3EMHUX MPAIIBHUKIB, MDKHAPOHUX KOMITAHINA Ta 1HCTHUTYIIIM.
Ha ManpTi notpeba y npuBaTHOMY aHTJIOMOBHOMY IIKUIBHOMY CEKTOPl € MEHII
BU3HAYAILHOIO, OCKUIBKM aHTJIIHCBhKAa BXXE IHTETpOBaHa JI0 Jep)KaBHOI
OUTIHrBaJIbHOI CHCTEMH; HATOMICTh OCOOJIMBOTO PO3BUTKY HAOyBarOTh NMPHUBATHI
aKpeIUTOBAHI IIKOJU, OPIEHTOBaHI HA BUKIIAJIAHHS aHTJTIMCHKOT MOBH 1HO3EMIISIM.

BusiBieni cniibHI ¥ BiIMiHHI TEHJEHIII HAMU CHCTEMAaTH30BaHO 3a CiMOMa
KPUTEPISIMU TIOPIBHSUTLHOTO OIIIHIOBAHHS: CTaTyC AaHTJIINCHKOI MOBH, DPaHHIN
MOYaTOK 1i BHUBYCHHS, pIBEHb IHTEPHAI[IOHATI3AII OCBITH, TONIUPECHHS
aHTJIOMOBHMX OCBITHIX TMporpaMm, pOJb TMPUBATHUX IIKUT Yy TMONIMPEHHI
aHTIIHACHKOT SIK MOBH HaBYaHHS, podeciiiHa CpsIMOBaHICTh MOBHOI IITOTOBKU

Ta IHTErpaIlis aHTJIHChKOT MOBH J0 0araTOMOBHOTO OCBITHBOT'O CEPEJIOBHUIIIA.
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Tabnuys 1
Kpurepii Ta iHAUKATOPU NOPIBHSUIBHOTO OL[IHIOBAHHS
Kpumepin 3 banu 2 banu 1 6an
Cmamyc aneniticoxoi | Odinidnuii craryc i BincytHicTb [TepeBaxkHe
Mo8uU IIMPOKE BUKOPUCTAHHS | oQiliiHOTO cTarycy, | (pyHKIIOHYyBaHHS SIK
B JICP)KABHOMY Ta aJe criiike HABYAILHOTO
OCBITHBOMY JKHUTTI (GYHKIIOHYBaHHS B npeaMera

OCBITI, MpodeciitHiii
Ta aKaJaeMIdH1i
cthepax

Panniv nouamox

CucreMaTuune

Tlouatok Ha

ITouaTok

BUBUEHHS OIIaHYBaHHA 3 MI3HIIIOMY eTari IIEPEBAXKHO B
JOLIKUIBHOTO BIKY a00 | MOYaTKOBOi OCBITH CepeHIi mKoJIi
MEPIINX POKIB
I10YaTKOBOI1 IIKOJIHU

Inmepnayionanizayis | CucteMHa gep:kaBHA IaTepnamionanizamis | Oxpemi MbKHApOIH1

oceimu abo yHIBepCUTETChKa BHUpa)X€Ha B OKPEMHUX | IHI[IaTUBU Oe3

CTpaTeris, poO3BHHEHA 3aKiaaax abo CHCTEMHOTO
MOOUIBHICTB 1 CEeKTOpax XapakTepy
3JTy9eHHS THO3EMHHX
CTYJICHTIB
Anenomosni oceimui | lllupoke Bukopuctanus | [Iporpamu [TooanHOKI
npoepamu AHTIIHACHKOT SIK MOBH 30CepeKeHI Ha aHTJIOMOBHI
HaBYaHHS Ha PI3HUX OKPEMUX PIBHSX, Y nporpamu
PIBHSIX OCBITH 3akiiagax abo
rany3sx
Ponv npusamuux [IpuBaTHMii cexTOp € [TpuBaTHI IKOIK IxHs pons y
WK MPOBITHMM KaHAJIOM BIJIIrPArOTh TTOMITHY, | IMOIIUPEHHI

IMONINPECHHA
AHIJIOMOBHOI OCBITH

ajie TIOMOMDKHY POJIb

AHTJIICHKOT MOBH
SIK MOBU HABYaHHS €

00MEKEHOI0

IIpogheciiina AHTJIOMOBHA [Tpodeciitna [TepeBaxkae
CNpAMOBAHiCMb HiIrOTOBKA CUCTEMHO | CIIPSIMOBAHICTh 3araJbHOMOBHA

1IOB’si3aHa 3 Ipe/ICTaBlICHA B HiIroTOBKa

HPIOPUTETHUMHU OKpEMHX ITpoTpamMmax

rany3sMd €KOHOMIKH 1 CeKTOpax

Ta MpodeciitHOIO

OCBITOIO
Inmeepayisa 0o Anrmiiiceka HasBHi OuniHrBanbHi | AHIUIIHCHKA
bazamomoenozo CTPYKTYpPHO BKJIIOYeHa | abo NIEPEBAYKHO
cepedosuuja JI0 yCTaJeHo1 IUTIOPHITIHT BaJIbH1 BUKJIAJIAETHCSA K

IUTIOPHITIHT BJIbHOT
CHCTEMH 3
(GyHKLIOHATTBHUM
pPO3MOJIIOM MOB

€JIEMEHTH, ane
IHTerparLis €
YaCcTKOBOIO

1HO3eMHa MOBa
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OuiHroBaHHS 3[1MCHEHO 3a TPUPIBHEBOIO IIKalOK0: 3 Oanu BIANOBIIAIOTH
BUCOKOMY, 2 Oamu — cepeaHbomy, 1 Oam — OOMEXEHOMY pIBHIO MpOSBY
BIIMOBIIHOT XapakTePUCTUKHU. [[7s1 3MEHIIEHHS Cy0 €KTUBHOCTI OI[IHIOBAaHHS
3MICT KOXXHOT'O pPIBHSI KOHKPETH30BaHO 3a JIOMOMOIOK SIKICHUX IHJIUKATOPIB,
HaBeqeHUX Yy Tabn. 1. OIWIHKKM MaloTh aHAIITUKO-TIOPIBHSUIBHUM, a He
CTaTUCTHUYHUN XapaKTep 1 IPYHTYIOTbCA Ha y3arajibHEHHI HAYKOBHX MyOiKalliid,
HOPMAaTUBHUX JOKYMEHTIB Ta OCBITHIX cTparerii Manetn, Kinpy #

JIrokcemOypry. Pezynbratu npeacraBieHo Ha puc. 1.

MarnsTa B Kimp B J[fokceMOypr

3
<
o~
Z 2
=
o
¥
: I
<
B0

I I Il v V Vi VIl
IIpumiTtka. | — craryc anrmiicekoi moBu; Il — pannii nodarok BuBuenHs; Il —

IHTepHaIloHaTi3alis ocBiTH; |V — aHTJIOMOBHI OCBITHI mporpamu; V — pojib IPUBATHUX IIKLIT,
VI — npodeciiina cipsmoBanicTh; VI — inTerpairiss 70 6araToMOBHOTO OCBITHBOTO CEPEOBHIIA.

Pucynok 1. [IlopiBHssIbHa OIlIHKA XapaKTePUCTHK (YHKI[IOHYBaHHS
aHTIichKkoi MOBH B ocBITI Ha Maubti, Kinpi Ta B JltokceMOyp3i (asmopcvka

OYIHKA 3a pe3ybmamamu anaizy oxcepenvroi 6asu)
[lopiBHsUTPHUEM aHaMi3 JOCBIMY JMOCHKYBaHHMX KpaiH /A€ MiJACTaBU

3aMpOTNOHYBATH AJIalITUBHY IUTIOPUJIIHTBAIBHY MOJIETh O€3MepEPBHOTO BUBYCHHS

aHTJIIACHKOT MOBH, KOHIIETITYaIbHY CTPYKTYPY SIKOi IPEICTAaBICHO Ha puC. 2.
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AanTHBHA IUTIOPUJIIHIBAJILHA MOJIeJIb 0e3NepepBHOro BUBYEHHS aHIJIiCHKOTI MOBH ]

Cunme3 nepcnekmuenux npaxmux Manemu, Kinpy ma Jlrokcembypey

( h (

MAJIBTA J L KIITP JIOKCEMBYPT'
|

o KOMYHIKaTUBHUH 1 LTFOPHITIHTBAIBHICTS,
paHHii OLTIHTBI3M, MOBHE R . . ,
. KOMITCTEHTHICHUH MIIX0/IH, (YHKIIIOHATEHHI PO3IIOIT MOB,
CepeIoBHILIe, OE3MEPEPBHICT N .
CLIL, panHe HaB4aHHS npodeciiiHa crpsMOBaHICTb

v v

BA30BI IIPUHIIUIIN MOJEJIT

KOHMEKCMYanbHo OOYiNbHULL NOYAMOK HABYANHS, Oe3nepepeHicmb, NAIOPUTIHSBANbHICMY,

KOMNEemeHmHICHA OpieHmayisi, a0anmueHicmy, IHKIIO3UBHICb

v
KJIFOUOBI HAITPSIMUM PEAJI3AILIL MOJIEJI

N
MOBHO-KOMYHIKaTHBHA IpenmeTHo-MoBHa iHTerparis (CLIL) Lindposa miarpumka MiXKKyJIbTypHa
iIrOTOBKa Ta aHroMoBHe HaByaHus (EMI) HaBYAHHS B3aEMOIis

[ IlmopriHrBabHUNA PO3BUTOK ] [ Ipodeciitna cipamoBaHicTh ] [ AxajeMiuHa CpsIMOBaHICTh ] ﬂ

[ OCBITHSA TPAEKTOPIA }

OOWIKLIbHA OCIMA — NOYAMKO8A WKOIA —> CepPeOHs WKoaa — npogecitina ma/abo suwja oceima —
HABUAHHSL MO BNPOOOBIC HCUMNIA

/ IAKJ PEAJIBALIT | \
) (
JiarHocTrka motpeo i BusHaueHHs 1inei KomyHikaTuBHa, IpeIMeTHO-
PIiBHSI BOJIOJIIHHS MOBOIO Bignosigao 1o CEFR MOBHA Ta MPOEKTHA MisTIbHICTh
J .
) ( . .
. OwiHroBaHHA i MixkyapTypHa i MXKHapoaHa
YTouyHeHHS el | . .

~ KOPEKIis B3aEMOIist

- m__/

[ IHTETPOBAHA AHI'VIOMOBHA KOMIIETEHTHICTb
\

MOBHULL, KOMYHIKAMUBHULL, MINCKYIbIYPHUL, AKa0eMiyHuil | npogecitinuil KOMnOHeRmu, yupposa
KOMNnemenmuicmsy,; 30amHicms 00 A8MOHOMHO20 HAGUAHMHS

v

—[ OYIKYBAHI PE3YJIbTATH }

akademiuHa MOOIIbHICMb, NPOECiHA KOHKYPEHMOCIPOMONCHICIG, 30amHICMb OLSIMU 8
6a2amoMoBHOMY U MIJICKYIbIYPHOMY Ceped08ULYL, 20MOGHICHb 00 HAGYAHHSL BNPOOOEIIC IHCUNMS

Pucynok 2. KonuenTyanpHa CTpyKTypa alaiTUBHOI ITIOPHIIIHTBATBHOT MOJIE1

Oe3mepepBHOT0 BUBYCHHS aHTIIIHCHKOT MOBH (a8MOpcbKa po3pooKa)
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VY HIi IHTErpOBaHO NPUHLMIM PAHHBOTO M MOCHIIOBHOTO OUIIHTBaJIBHOIO
HAaBYaHHS, XapakTepHI M MaJbTIMCBKOI CHUCTEMH; KOMYHIKAaTHUBHY U
KOMIIETEHTHICHY cCHpsAMOBaHICT, Ta BukopuctanHs CLIL, npencraBieHi B
KIMPChKOMY JOCBIZl; @ TaKOX TIUIIOPUIIIHIBAJIbHICTh, (DYHKLI1OHATBHUN PO3MOILIT
MOB 1 mpodeciiiHy CHpPsSMOBAHICTb AHIJIOMOBHOI TMIJTOTOBKH, BJIACTHUBI
JOKCeMOYp3bKiii cucteMi. Metoro Mozeni € gopMyBaHHS Yy 3100yBadiB OCBITH
IHTErPOBAaHOT AHTJIOMOBHOI KOMIIETEHTHOCTI ©€3 BHTICHEHHS IHIIMX MOB
OCBITHBOTO CEpEeIOBHINA, HAcamrepes PiAHOI Ta JEp:KaBHOI, 1 3 ypaxXyBaHHIM
OCBITHIX, aKaIEMIYHUX 1 TpodeciiiHuX MoTpeo.

Y Mexax IpOro JOCHTIIKCHHS IHTETPOBAaHY aHTIIOMOBHY KOMIIETCHTHICTB
BU3HAYA€MO SIK KOMIUIEKCHY 3/IaTHICTh OCOOMCTOCTI BUKOPUCTOBYBATH aHTIIHCHKY
MOBY B HaBUaJbHIA, MDKKYJIbTYpHIH, akaneMmiuHid 1 mpodeciiiHiil isabHOCTI.
Bona oxoruitoe MOBHUN, KOMYHIKATUBHUN, MDKKYJIBTYPHMM, akaAeMIYHHHA 1
npodeciiiHiii KOMIOHEHTH, a 1i (OpPMYBaHHS CYNPOBOKYETHCS PO3BUTKOM
1M(GpOoBOi KOMIETEHTHOCT1 Ta 3JaTHOCTI JIO0 aBTOHOMHOTO HAaBYaHHS BIPOIOBXK
AKUTTSL.

Amnriiicbka MOBa B MeXaxX MOJENI PO3IISAAETbCS HE JUIIE SIK HaBYaJIbHA
JTUCLUIUIIHA, a W K 3aci0 3700yTTS 3HAHb, MDKHApPOJHOI Ta MUDKKYJIBTYPHOI
B3a€EMOIi1, aKaJIeMI9YHOT MOOUIBHOCTI, JOCIITHUIBKOI TISUIBHOCTI Ta TpodeciiHol
caMmopeasizaii.

Jlo odiKkyBaHUX pe3yibTaTiB peaiizailii aJanTUBHOI TUTFOPWIIHTBAIBHOT
MOJIeNIi HaJeXaTh: PO3BUTOK IHTETPOBAHOI AHTJIIOMOBHOI KOMIIETEHTHOCTI;
3/IaTHICTh HABYATUCA ¥ MPAIFOBATH B 6araTOMOBHOMY CEPEIOBHIIIL; TOTOBHICTH [0
aKageMigHO1 MOOUIBHOCTI; YMIHHS BHKOPHCTOBYBAaTH MDKHAPOJHI OCBITHI Ta
HAayKOB1 pecypcH; MIiABHINCHHS TPOQeCciiHOl KOHKYPEHTOCIPOMOXKHOCTI,
30epeKeHHsT MOBHO1 1IEHTHYHOCTI; chopmMoBaHa moTpeba B Oe3mepepBHOMY

BUBUYECHH] MOB.
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BaxnuBoto 03HaKOI0 3amporoOHOBAHOI MOJEINl € 1i ajanTuBHICTh. BoHa He
nependayae  MEXaHIYHOIO  MEPEHECEHHS  MAajbTIMCBKOi, KINPChKOi  abo
JOKCEeMOYpP3bKOi CUCTEMH B 1HIIY KpaiHy. HaToMicTh okpemMi KOMIOHEHTH MOJIEN1
MOXYTh JOOUpATUCA ¥ MOETHYBATHUCS BIAMOBIAHO /10 CTATYCy aHTJIIMCHKOI MOBH,
0CcOo0IMBOCTEN HAI[IOHAJIbHOI MOBHOI MOJIITUKH, BIKY 3100yBayiB OCBITH, PECYPCIB
3aKiaay, a TAaKOXK OCBITHIX, akaJeMIYHUX 1 mpodeciiHUX NoTped Y4YacHUKIB
OCBITHBOTO TIpoiiecy. CHCTEeMOYTBOPIOBAJILHOIO 1€E€I0 MOJIENl € TMepexis Bia
130JJbOBAHOTO BHMBYCHHS AaHTJIIMCHKOI MOBH SIK HABYAJIBHOTO MpeaMera Ao il
CUCTEMHOI0 BUKOPUCTaHHS B OCBITHIM, akajaeMiyHid, mpodeciiiHii Ta
MDKKYJIBTYPHIN A1STBHOCTI.

3anmponoHoBaHa MOJENh Mae€ KOHIENTYaJdbHUH XapakTep. Ii mHpakTHuHe
BIPOBA/DKCHHA TOTpeOye amanTamii J0 KOHKPETHOTO HAI[IOHAJTBHOTO Ta
IHCTUTYLIMHOTO  KOHTEKCTY, BH3HAUYEHHsS  BIANOBIAHUX  OpraHi3aliiHO-
NeJaroriYHUX YMOB 1 TOJIIBIINOT eMITIPUYHOT MEPEeBIPKHU PE3yJIbTATUBHOCTI.

Bucnosku. JlocnimpkeHHs 3aCBIAYMIIO0, 110 CYYaCHUH PO3BUTOK aHTJIIOMOBHOI
OCBITM B MallUX Ta OCTPIBHUX KpaiHax €Bpomeiicbkoro Coro3y BU3HAYAETHCS
MOETHAHHSAM HAIlIOHAJBHUX MOBHHUX TPAJUIIA 13 3arajJbHOEBPONEHCHKUMHU
OCBITHIMH TIpiopuTeTamMu. He3Bakaroum Ha BIIMIHHOCTI Yy IPaBOBOMY CTaTyci
aHTIIMCHKOI MOBH, ICTOPUYHUX TEepeayMoBax (OpMyBaHHS MOBHOI IOJITHKH Ta
opraHizamii ocBiTHIX cucteM, Maiubra, Kinp 1 JltokceMOypr IeMOHCTPYIOTH
CIUIBHHUI CTpaTeriyHUil Kypc Ha TOCUJICHHS POJIi aHTJIINCHKOI MOBU K 3aC00y
MDKHApOIHOT KOMYHIKaIlii, akageMidHOi MOOLILHOCTI, TPO(EeCiHHOT MATOTOBKH Ta
iHTeTpalii B €BponeichbKuii MpoCTip BUIIOT OCBITH.

[TopiBHSIIBHUI aHAIII3 J1aB 3MOTY BCTAHOBHUTH, IO CITUTBHUMHU TCHICHIIISIMH
PO3BHTKY aHTJIOMOBHOI OCBITH € IIOCTIJOBHICTH MOBHOi MIATOTOBKH B MEXKaX
HaIlIOHATHHUX OCBITHIX TPAEKTOPIH, OpI€HTALIS Ha MOJIOYKEHHS
3aranbHO€EBpONEUCHKUX  pekoMmeHpamii 3  MoBHOi  ocBith  (CEFR),

IHTEepHAaIll0HaJ13a1[is BUILOI OCBITH, MOMIMPEHHS] aHTJIOMOBHUX OCBITHIX MPOTpam,
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PO3BUTOK  akKaJeMIYHOI MOOUIBHOCTI Ta MOCWIEHHS  mpodeciiHol
MPAaKTUKOOPIEHTOBAHO1 CIPSIMOBAHOCTI MOBHOI MIATOTOBKU. BogHouac BiK
MOYaTKy CHCTEMAaTUYHOT'O BHBYCHHS aHTIIIHCHKOI MOBH, MacIITaOu BUKOPUCTAHHS
CLIL, ponp mpuBaTHOTO CEKTOpPY Ta MEXaHI3MH BIPOBAKEHHS AHTJIOMOBHOI'O
HaBYaHHS ICTOTHO Pi13HATbCA. ManbTa po3BUBa€E MOAENb OQPIIIHHOIO OUIIHIBI3MY,
Kinp — Mozenb MOCTYNOBOro PO3LIMPEHHS AHTJIKACHKOI SIK MEpIIoi 1HO3eMHOT
MOBHU BIJIIOBITHO /IO €BPOIMEUCHKUX OPIEHTHUPIB, TOAI AK JlrokcemOypr dhopmye
(YHKIIOHAIBHY TUTIOPWIIHIBAIBHY CHUCTEMY, Y AKIH aHTJIIACbKA IHTErPYEThCS B
yke chopmMoBaHU MOBHUH penepTyap 3100yBaviB OCBITH.

Ha ocHOBI1 pe3yipTaTiB MOPIBHSJIBHOTO aHANI3y TEOPETHUYHO OOIPYHTOBAHO
QIANTUBHY TUTFOPUJIIHTBAJIBHY MOJIETh O€3MepepBHOTO BHWBYCHHS AaHTIIHCHKOI
MOBH, SIKa TOEJHYE TMPHUHIUAIN KOHTEKCTYaJIbHO JOIUILHOTO TIOYATKYy HABYaHHS,
0e3MmepepBHOCTI, TUTIOPUJTIHTBAJIBHOCTI, KOMITETEHTHICHOT opieHTaIlii,
aJlaNTHBHOCTI Ta  IHKIIO3MBHOCTI. 1i  CTpyKTypa Tepenbadac  MOBHO-
KOMYHIKQTUBHY IJATOTOBKY, TMPEIMETHO-MOBHY IHTErparito, akajaeMiuHy i
npodeciiiHy CIPSMOBAaHICTh, MDKKYJBTYPHY B3a€EMOJIII0 Ta IU(PPOBY MIATPUMKY
HaBYaHHSA. Mojens Mae KOHIENTYyaJbHUM XapakTep, TOMY TEpCIEeKTUBU
MOJIBIINX JOCIIIKEHb TOB’s3aH1 3 BU3HAYEHHSAM OpTraHi3alliifHO-TIearoriyHuX
yMOB ii BOPOBQDKCHHS, anpoOalfiel0 B KOHKPETHHX OCBITHIX KOHTEKCTax Ta

EMITIPUYHOIO TEPEBIPKOI0 PE3yJIbTaTHBHOCTI.
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HISTORICAL AND PEDAGOGICAL INSIGHTS INTO EARLY
CHILDHOOD DEVELOPMENT AND EDUCATION: COMBINING
TRADITIONS WITH MODERN EARLY INTERVENTION PROGRAMS

Abstract.

This article explores the historical and pedagogical heritage of early
childhood development and its integration with contemporary evidence-based
early intervention programs. It begins by analyzing the foundational principles
articulated by classical educators such as J. A. Comenius, J. H. Pestalozzi,
F. Froebel and S. Rusova, who emphasized natural conformity, holistic
development, the central role of play, and the importance of family and
socio-cultural context. These principles are shown to remain highly relevant,
serving as a theoretical framework for modern inclusive practices.

The study then examines a range of internationally recognized early
intervention programs, including Early Head Start, Portage Model, Early Start
Denver Model (ESDM), Parent-Child Interaction Therapy (PCIT), Responsive
Teaching, and NIDCAP. Each program is analyzed in terms of its target group,
age range, core components, empirical evidence, and resource requirements.
Special attention is given to how these programs operationalize classical
pedagogical ideas within modern developmental and therapeutic contexts.

Mechanisms for integrating such programs into preschool education
institutions are outlined, with emphasis on Universal Design for Learning (UDL),

individualized development plans (IDP/IEP), multidisciplinary collaboration,
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teacher training, and active family involvement. The article also identifies key
challenges in implementation: the need for adequately trained specialists,
sustainable funding for long-term interventions, cultural localization of imported
models, and systematic evaluation of long-term outcomes across diverse social
conditions.

The findings suggest that combining historical traditions with modern
evidence-based programs creates a synergistic model of early childhood
development. This model unites humanistic values with scientifically validated
practices, offering a pathway toward systemic inclusive preschool education that
ensures psychological safety, health preservation, and positive socialization. The
article concludes by emphasizing the importance of adapting global best practices
to national contexts and investing in long-term research and professional
development to secure sustainable results.

Keywords: historical-pedagogical heritage; early childhood development;
early intervention programs; inclusive education; Universal Design for Learning
(UDL); Individual Development Plan (IDP/IEP); multidisciplinary collaboration;
psychological safety; socialization; evidence-based practices; program

localization; long-term evaluation.

Problem statement. The issue of early childhood development and the
implementation of early intervention programs is of strategic importance for
Ukraine’s modern education system and social policy. It is shaped by both
historical pedagogical traditions and contemporary international trends, which are
enshrined in regulatory documents. In particular, the provisions of the State
Standard for Preschool Education (BKDO, 2021) [6] state that one of the
objectives of preschool education is “...the formation of the child’s personality;
ensuring their comprehensive development and the acquisition of their own social

experience” [13, p. 1264].
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First, classical educators such as J. Comenius, J. Pestalozzi, F. Froebel, and
S. Rusova formulated fundamental principles of natural development, holistic
development, the leading role of play, and the importance of the family in
upbringing. These ideas laid the foundation for modern concepts of inclusive
education and early intervention. However, a contradiction arises: humanistic
traditions are oriented toward values and personal development, whereas modern
programs (ESDM, PCIT, NIDCAP) are often based on standardized protocols and
neuropsychological research, which may reduce flexibility and individualization.

Second, scientific data (UNICEF, WHO, OECD) confirm the critical
importance of the first years of life for cognitive, language, and social
development. In Ukraine, this is enshrined in the Law “On Education” (2017) [1],
the Concept for the Creation and Development of Early Intervention (2021) [3],
and the provisions of the State Standard for Preschool Education (BKDO, 2021)
[6].

At the same time, there is a contradiction between the need for long-term and
comprehensive interventions and the limited resources of preschool education
institutions, which often operate under financial and staffing shortages.

Third, international programs (Early Head Start, Portage, ESDM) have
proven effectiveness and can serve as models for local systems. However, directly
transferring them into the national context without adapting them to cultural
traditions, the linguistic environment, and social realities leads to a contradiction
between the universality of the models and the need to localize them. This is
reflected in the Strategy for the Development of Inclusive Education (2024) [7],
which emphasizes the need for cultural adaptation of programs.

Fourth, most programs show positive results in the short term (6—12 months),
but there is a lack of longitudinal studies confirming the sustainability of these

effects through school age and beyond. This creates a discrepancy between
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Immediate results and long-term effectiveness, which calls for systematic
monitoring and national research.

Analysis of recent research and publications. Finally, modern education
strives to be inclusive, ensuring accessibility for children with diverse needs.
However, standardized early intervention protocols may not take individual
characteristics into account, which contradicts the principles of Universal Design
for Learning (UDL) and the Individualized Education Program
(IEP)/Individualized Educational Support (IES) system, as enshrined in the
regulatory documents of the Ministry of Education and Science of Ukraine (MES
of Ukraine).

Early childhood development is a critical area of pedagogy and psychology,
as the first years of life lay the foundation for further learning, language
development, and social-emotional development. Historical pedagogical traditions
(J. Comenius, J. Pestalozzi, F. Froebel, S. Rusova) formulated the principles of
natural development, holistic development, the leading role of play, and the
importance of the family —principles that are now being integrated into inclusive
models and early intervention programs.

The purpose of this work is to systematically combine historical
achievements with modern, evidence-based early intervention programs, to
demonstrate the mechanisms for their integration into preschool education
settings, and to provide practical recommendations for implementation.

Sources include classic works (J. Comenius, J. Pestalozzi, F. Froebel,
S. Rusova, and others), monographs, and review articles on inclusive pedagogy
(M. Florian) [17], (L. Vigneron) [22], as well as empirical studies and reports on
early intervention programs (EHS, Portage, ESDM, PCIT, NIDCAP, Responsive
Teaching).

The following methods were used in this article:
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- theoretical analysis of classical pedagogical sources and contemporary
scientific literature;

- synthesis of the principles of historical approaches and contemporary
interventions;

- review of evidence-based early intervention programs with an emphasis on
practical components, target groups, and research findings;

- systematization of recommendations for preschool education institutions
(hereinafter referred to as PEIs), taking into account the principles of Universal
Design for Learning (UDL) and inclusive pedagogy.

Presentation of the main material of the study. An analysis of classical
sources allows us to identify the following core principles:

- Naturalness and gradual progression in learning. J. Comenius’s ideas
about the systematic nature and accessibility of learning laid the foundation for
organizing early educational experiences as a natural process (Comenius, 1657)
[2].

- Holistic development of “head, heart, and hand.” J. Pestalozzi emphasized
that education must simultaneously develop intellect, moral qualities, and practical
skills, which is especially important at an early age when a child learns about the
world through action and emotion (J. Pestalozzi, 1801) [4].

- The leading role of play. F. Froebel viewed play as the primary means of a
child’s development; his play materials and methodologies became the first
systematic tools for organizing a developmental environment (F. Froebel, 1837)
[11].

- The sociocultural context. S. Rusova emphasized the need to take into
account national cultural traditions and the role of the family in upbringing, which
determines the content and forms of early development in a given society
(S. Rusova, 1924) [8]. According to E. Erikson, “basic trust in the world” — a

child’s perception of the reliability of adults and emotional closeness to them —
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begins to form from an early age. “Thus, provided the child receives proper
upbringing, socially significant motives, social feelings, and relationships begin to
dominate” [12, p. 125].

These principles remain relevant today: they provide guidelines for designing
the environment, organizing activities, and interacting with families, particularly
in inclusive groups within early childhood education settings.

In this context, it is useful to provide a brief description of contemporary
evidence-based programs and methodologies, along with their practical
characteristics:

- Early Head Start (EHS). Practical significance: integration of educational,
medical, and social services; parent training as a component of the intervention
[21].

- Portage Model. Practical significance: effectiveness in the home setting;
enhancement of parental competence [20].

- Early Start Denver Model (ESDM). Effectiveness: a randomized controlled
trial demonstrated improvements in speech, social interaction, and overall
development with early implementation of ESDM [15].

- Parent-Child Interaction Therapy (PCIT). Effectiveness: Numerous clinical
studies confirm a reduction in problem behaviors and an improvement in parental
competence [18].

- Responsive Teaching / Responsive Caregiving. Effectiveness: randomized
studies show a positive impact on early language development [19].

- NIDCAP (Newborn Individualized Developmental Care and Assessment
Program). Effectiveness: studies demonstrate a positive impact on
neurodevelopment and short-term medical outcomes [14].

- Parent-Child Interaction Therapy (PCIT). Effectiveness: an evidence-

based method that has been shown to be highly effective in improving discipline,
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reducing family stress, and strengthening the bond between children and their
parents [16].

A comparison of early intervention programs is presented in Table 1.

As shown in Table 1, early intervention programs vary in their focus and
resource requirements. The Early Start Denver Model (ESDM) has been shown to
be highly effective for children with ASD but requires significant resources and
qualified staff; The Portage Model is more flexible and resource-efficient in a
home setting; Early Head Start (EHS) integrates educational and social services
for families with low socioeconomic status (SES); Responsive Teaching is easily
implemented in early childhood education settings, while the Newborn
Individualized Developmental Care and Assessment Program (NIDCAP) requires
specialized conditions in neonatology, as each child has their own sensory and
behavioral rhythms that must be taken into account during care to minimize stress
and support neurodevelopment.

In the context of historical pedagogical achievements, the Newborn
Individualized Developmental Care and Assessment Program (NIDCAP) can be
presented as an example of a modern program that develops the ideas of natural
harmony (according to J. Comenius) and individualization (according to
J. Pestalozzi), but at the level of medical care for the youngest children. This
demonstrates how classical principles are transformed into highly specialized 21st-
century practices.

This comparison allows us to justify the choice of programs based on context
and available resources. By combining historical principles with modern
programs, we can identify practical mechanisms for integrating them into the
educational environment of preschool institutions:

- Designing the environment according to the principles of UDL (Universal
Design for Learning). Flexible materials, sensory zones, and varied methods of

presenting information and expressing knowledge [17].
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Comparison of Early Intervention Programs

Table 1

Program/ Short Target Age Key Resource Apglr'gsacbr:ga/ to
Source Description Group Components Intensity Institutions (PI)
Early Head | Comprehensive| Children 0-3 | Educational | High: requires Limited: model |
Start U.S. program | under 3 years | services, inter-agency more oriented
(EHS) [21] | for families years, parental coordination, toward
with low pregnant support, funding, and large-scale state
socio-economi | women healthcare, | integration of programs than
c status (SES) social educational, individual Pl
services medical, and social
services
Portage Home-based | Children 0-5 | Home Medium: requires | High: easily
Model [20] | early learning | with years | visits, parent training adaptable in PI
program development individualiz | and regular home | through
al delays ed plans, visits individualized
parent plans and family
training collaboration
Early Start | Intervention Children 1248 | Play-based | High: requires Medium: can be
Denver for children with autism  [months| interventio | qualified integrated into
Model with ASD, ns, parent therapists, long Pl if specialists
(ESDM) integrating training, sessions, and and resources
[15] ABA and individualiz | specialized are available
developmenta ed plans training
| approaches
Parent- Therapy Children 2—7 | Parent Medium: requires | High: suitable
Child focused on with years | training, specialists and for Plas a
Interaction | parent-child behavioral supervision | supervision, but form of parent
Therapy interaction problems , behavioral | less work and
(PCIT) [16] work resource-intensive | behavioral
than ESDM correction
Responsive | Approach General 0-3 | Sensitive Low: requires High: optimal
Teaching emphasizing | population, years | responsiven | only teacher for P,
[19] adult children at €ss, training, easily especially in
responsiveness | risk of language integrated group
language stimulation activities
delays
Newborn Individualized | Preterm Neo- | Sensory High: requires Low: practically
Individuali | care for newborns natal | adaptation of| specialized not applicable
zed preterm period | environment, neonatal in PI, oriented
Developme | infants individualize| conditions and toward medical
ntal Care d care significant institutions
and resources
Assessment
Program
(NIDCAP)
[14]

Prepared by the author using sources [14-16; 19-21].
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- Individualized educational plans (IEP/IOR). Developing individual
development plans with the participation of a multidisciplinary team and parents
(Portage, ESDM — Early Start Denver Model, or the Denver Early Intervention
Model) [20].

- Multidisciplinary support. Coordination among teachers, psychologists,
speech-language pathologists, and physical therapists; regular team meetings.

- Teacher training. Courses in inclusive education, supervision, co-teaching;
development of responsive care skills [5; 9].

- Family involvement. Training parents in interaction techniques (PCIT,
Portage), joint planning and monitoring [20].

- Monitoring and assessment. Formative assessment, portfolios, individual
progress charts [10].

Consequently, the combination of historical pedagogical principles and
modern evidence-based programs creates a practical model of early childhood
development that combines humanistic values and scientific effectiveness.

Historical ideas (play, natural development, family) are concretely
implemented through programs with empirical support: ESDM integrates
Friedrich Froebel’s play-based methods into a therapeutic developmental
approach; Portage and EHS expand on Johann Pestalozzi’s ideas about the
family’s role in learning; NIDCAP adapts to the child’s individual rhythms, which
resonates with Jan Amos Comenius’s principle of natural harmony. Table 2
presents information on the key challenges of implementing early intervention
programs.

A detailed analysis of the key challenges (see Table 2) shows that the
effective implementation of early intervention programs requires not only
scientifically sound methodologies but also systematic support — in terms of

human resources, funding, culture, and research. Only a comprehensive approach
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will ensure sustainable results and the adaptation of programs to the realities of

national education and social policy.

Table 2

Key Challenges in Implementing Early Intervention Programs

Key Problem Challenge Consequences Solutions

Challenge

Human Most early In many countries Without proper Establishing systems

Resources intervention programs | there is a shortage of | staff training, of training and
(ESDM, PCIT, specialists with programs may be | retraining,
NIDCAP) requirea | appropriate training, | formally supervision,
multidisciplinary especially in implemented but | international
team — educators, inclusive education fail to achieve workshops, and
psychologists, speech | and early iagnostics. | expected integrating practices
therapists, outcomes. into teacher education
physiotherapists, curricula.
social workers.

Funding Long-term Public and municipal | Limited funding Securing grants,
interventions (e.g., institutions often lack | leads to shortened | partnerships with
ESDM or NIDCAP) | funds for long-term program duration, | NGOs, and
require significant programs, reduced number integrating programs
financial resources — | particularly during of participants, or | into national
equipment, economic crises. absence of educational and
specialized materials, systematic social policies.
staff salaries. monitoring.

Program Most evidence-based | Direct transfer of Programs may fail | Adapting programs to

Localization | models (EHS, programs into the to account for the | local conditions,

Portage, ESDM)
were developed in
the U.S. or Western
Europe and reflect
those cultural and
social contexts.

national context may
be ineffective due to
differences in cultural
traditions, language
environment, and
social expectations.

role of family,
national
educational
standards, or
specific forms of
social interaction.

translation and
cultural modification
of materials, pilot
projects with
evaluation in specific
communities.

Prepared by

programs.

the author following a comprehensive review of current

early intervention

Based on the above, specific practical recommendations can be formulated

for professionals in early childhood education institutions:

1. Develop a phased plan for implementing Universal Design for Learning

(UDL) in early childhood education settings and programs.

2. Implement an Individual Development Plan (IDP)/Individual Educational

Program (IEP) system with a multidisciplinary team.
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3. Organize regular training modules for educators with supervision.

4. Involve parents in the program through home visits, training sessions, and
joint sessions.

5. Implement a system of formative assessment and portfolios to monitor
progress.

Conclusions. This study confirms that the historical and pedagogical legacy
in the field of early childhood development remains the fundamental basis for
contemporary educational and social practices. The principles of natural
development, holistic development, the leading role of play, and the importance of
the family — formulated by the classics of pedagogy (J. Comenius, J. Pestalozzi,
F. Froebel, S. Rusova) — are being reinterpreted in contemporary early intervention
programs.

An analysis of international models (Early Head Start, Portage, ESDM,
PCIT, Responsive Teaching, NIDCAP) has shown that they combine the evidence
base of neuropsychology and medicine with pedagogical approaches; however,
their effectiveness in preschool settings depends on human resources, funding,
cultural adaptation, and systematic monitoring of long-term outcomes. The
identified contradictions — between humanistic values and standardized protocols,
between the need for comprehensive interventions and limited resources, and
between the universality of models and the national context — define the strategic
directions for the development of the early intervention system.

The application of the principles of Universal Design for Learning (UDL),
Individual Development Plans (IDP/IOP), multidisciplinary support, and active
family involvement creates opportunities for the formation of a holistic model of
inclusive preschool education. This model is capable of ensuring children’s
psychological well-being, health, and positive socialization in various social
contexts, which aligns with the objectives set forth in the Law of Ukraine “On

Education” (2017), the Concept for the Creation and Development of Early
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Intervention (2021), and the Strategy for the Development of Inclusive Education
(2024).

Thus, combining historical pedagogical traditions with modern, evidence-
based early intervention practices is not only scientifically sound but also
practically essential for the development of Ukraine’s preschool education system.
This opens up opportunities for creating adapted, resource-efficient, and long-term
effective models that will ensure equal opportunities for all children and contribute

to the formation of an inclusive society.
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ADAPTIVE PERFORMANCE ASSESSMENT AND EVIDENCE-
BASED SCALING OF PUBLIC ADMINISTRATION FOR THE
COMPREHENSIVE PSYCHOSOCIAL RECOVERY OF SERVICE
MEMBERS AND VETERANS IN UKRAINE

Abstract

The article provides a theoretical and methodological justification for an
adaptive performance-assessment model for public administration of the
comprehensive psychosocial recovery of service members and veterans in
Ukraine. The problem is considered as a public-governance task that extends
beyond the delivery of individual medical, psychological or social services and
requires the management of a continuous interagency pathway from needs
assessment to functional, social and professional reintegration. The aim of the
study is to define the architecture, performance domains, indicator rules, feedback
procedures and evidence gates that can transform monitoring from a reporting
function into an instrument for adaptive decision-making. The study applies
systems, institutional and process approaches; normative and comparative
analysis; theory-of-change logic; results-based management; indicator design; and
structural-functional modelling. The proposed model distinguishes strategic,
regional and operational levels of governance and links them through a common
results chain: resources — processes — outputs — short-term outcomes — medium-

term outcomes — long-term public value. Eight performance domains are defined:
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accessibility and timeliness; continuity of the individual pathway; service quality
and rights protection; psychosocial and functional outcomes; family and social
reintegration; professional and economic reintegration; governance capacity and
data quality; equity and resilience. For operationalisation, each indicator is
assigned an indicator passport containing its definition, formula, source,
periodicity, disaggregation rules, responsible data owner, target range and
predetermined management response. A normalised domain score is proposed for
analytical comparison, while critical rights, safety or data-protection events
operate as non-compensatory red flags and cannot be concealed by a high
aggregate score. The model includes an adaptive loop linking data verification,
problem detection, causal analysis, correction of objectives and mechanisms,
implementation and repeated measurement. Evidence-based scaling is organised
through five decision gates: readiness for piloting, early pilot, full pilot cycle,
interregional replication and national institutionalisation. The scientific
contribution lies in integrating person-centred outcome measurement, public-
administration capacity, data governance and evidence-based scaling within a
single adaptive architecture. The practical significance is the possibility of using
the model for interagency programme management, regional comparison,
evidence-informed budgeting, digital pathway design and the gradual
institutionalisation of an integrated system of psychosocial recovery in Ukraine.
Keywords: public administration, comprehensive psychosocial recovery,
service members, veterans, veteran policy, performance assessment, adaptive
management, reintegration, monitoring and evaluation, evidence-based scaling,

data governance.

Problem statement. Russia's full-scale war against Ukraine has turned the
recovery of service members and veterans into a long-term governance challenge

involving health care, mental health, rehabilitation, social protection, employment,
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education, local development, digital services and the protection of fundamental
rights. From the perspective of the individual, these sectors do not constitute
separate policy silos. They form a single life pathway in which delays, duplicated
assessments, incompatible procedures or a loss of responsibility at an institutional
boundary can negate the results achieved at an earlier stage. Accordingly, the
object of public administration should be not a set of isolated services but the
continuity and effectiveness of the pathway by which a person moves from
prevention and early support during service to sustainable participation in civilian
life [1-8].

Ukraine has already created important elements of this system. The Strategy
of Veteran Policy until 2030 establishes a person-centred orientation of public
policy, while the national legal framework separately regulates veteran guarantees,
health rehabilitation, social services and the mental-health system [1-5]. The
Cabinet of Ministers has also formalised the work of veteran support specialists
and the provision of psychological assistance to veterans and family members [6;
7]. These measures create an institutional basis for comprehensive recovery. At
the same time, the existence of sectoral rights and services does not automatically
produce a coordinated route, comparable performance data or a feedback
mechanism that obliges public authorities to correct ineffective procedures.

The central methodological difficulty is the difference between
administrative activity and public outcome. The number of consultations,
programmes, providers, referrals or budgetary transactions describes what the
system does, but not necessarily what changes for the person. A service can be
formally delivered while remaining late, geographically inaccessible, poorly
coordinated or unrelated to an individual's recovery goals. Conversely, a
programme with relatively modest output volumes may produce high public value
if it restores functioning, prevents repeated crisis interventions, supports family

stability and enables sustainable employment. Therefore, the assessment system
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must distinguish inputs, processes, outputs, outcomes and impact rather than
treating them as interchangeable performance measures.

A second difficulty is the multilevel nature of accountability. Strategic
authorities establish guarantees, standards and funding rules; regional authorities
configure networks and coordinate programmes; operational providers assess
needs and deliver interventions. A failure observed at the individual level may be
caused by an operational mistake, insufficient regional capacity, a national
regulatory gap or a combination of these factors. Performance assessment must
therefore connect levels of governance rather than simply aggregate local reports
upward.

A third difficulty concerns information. Comprehensive psychosocial
recovery requires enough data to ensure continuity of the pathway and evidence-
based management, yet information concerning mental health, disability, family
circumstances and combat experience is particularly sensitive. The more
fragmented the system is, the greater the pressure to create a centralised data
repository; however, such a solution may create privacy, cyber-security and
discrimination risks. The performance architecture must therefore be compatible
with data minimisation, role-based access, federated exchange, audit logging and
the use of de-identified or aggregated information whenever individual-level data
are not necessary.

The research problem lies in developing a model that simultaneously
measures outcomes for people, diagnoses institutional causes, protects rights,
supports adaptive management and provides a rational basis for deciding whether
a pilot instrument should be corrected, replicated or institutionalised nationwide.

Analysis of recent research and publications. International evaluation
practice provides a useful methodological starting point but does not by itself
solve the specific problem of veteran recovery. The OECD evaluation framework

identifies relevance, coherence, effectiveness, efficiency, impact and sustainability
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as complementary lenses for judging public interventions [9]. These criteria are
valuable because they force decision-makers to separate the question of whether
an intervention addresses the right problem from the questions of whether it
achieves results, uses resources rationally and generates lasting effects. For the
Ukrainian wartime and post-war context, however, equity, continuity of critical
functions and resilience to shocks must be added explicitly, since average
improvements can conceal exclusion of rural residents, women veterans, persons
with disabilities, internally displaced persons or people with limited digital access.

The World Health Organization's International Classification of Functioning,
Disability and Health (ICF) is important for defining outcomes beyond diagnoses
[8]. It treats functioning as the interaction between health conditions, activity,
participation and environmental factors. This logic is particularly relevant to
public administration because the same health condition can produce very
different social consequences depending on transport accessibility, housing, family
support, workplace adaptation, availability of services and administrative barriers.
Accordingly, performance indicators should include changes in participation and
functioning as well as the formal completion of treatment or rehabilitation
episodes.

Research on military-to-civilian transition confirms the need to treat
reintegration as a multidimensional process. Romaniuk, Fisher, Kidd and
Batterham developed the Military-Civilian Adjustment and Reintegration Measure
(M-CARM) to assess psychological adjustment and cultural reintegration after
separation from military service [12]. This supports the use of person-reported
outcomes alongside administrative indicators. Hitch, Toner and Armour show that
help-seeking by veterans is affected not only by symptoms but also by attitudes,
previous experience and barriers in service access [13]. This is significant for

governance because low service utilisation cannot automatically be interpreted as

61



STREDOEVROPSKY VESTNiK PRO VEDU VYZKUM. 2026. Vol. 2. Ne 8.

low need; it may indicate stigma, distrust, information barriers or inconvenient
service design.

Employment is another area where activity indicators are insufficient. The
systematic review by Van Til and co-authors demonstrates that work reintegration
of veterans with mental disorders depends on a combination of individual,
workplace and system factors [14]. For public administration, the relevant
outcome is therefore not merely the number of people who complete training or
receive a referral to an employer but sustainable, suitable employment, continuity
of work and compatibility between the job, functional capacity and the veteran's
goals.

UNDP analyses of veterans' reintegration in Ukraine emphasise the
complexity of the transition to civilian life and the need for coordinated
professional, social and economic support [10; 11]. These publications are
particularly important because they frame veterans not only as recipients of
assistance but also as actors in recovery, community development and
reconstruction. The governance system should therefore measure participation,
agency and opportunities for self-realisation rather than rely exclusively on deficit-
based indicators.

The disability-inclusion framework of the World Bank adds a rights and
accountability perspective [15]. Its practical relevance lies in the requirement to
examine whether public systems are accessible to persons with disabilities and
whether participation, monitoring and accountability mechanisms are inclusive. In
the field of veteran recovery this means that performance cannot be considered
satisfactory if aggregate targets are achieved while specific groups systematically
face longer waiting times, inaccessible infrastructure, digital exclusion or lower
completion of individual pathways.

The author's previous studies have addressed the public-administration

dimensions of psychological support, social rehabilitation and the monitoring of
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service members' psycho-emotional state [16—-18]. These works confirm the need
to connect early detection, social adaptation and rehabilitation with institutional
mechanisms rather than treating them solely as clinical or individual matters.
Nevertheless, a gap remains between the assessment of separate components and a
unified architecture that links indicators to management decisions and evidence-
based scaling. The present study addresses this gap.

Purpose of the article. The aim of the article is to substantiate an adaptive
model for assessing the performance of public administration of comprehensive
psychosocial recovery of service members and veterans in Ukraine and to define
the rules by which monitoring evidence should lead to management correction and
evidence-based scaling. To achieve this aim, the study: clarifies the object and
levels of assessment; constructs a results chain and domain structure; proposes
indicator passports and a normalisation rule for analytical comparison; defines
critical non-compensatory red flags; develops an adaptive feedback cycle; and
substantiates evidence gates for the transition from pilot implementation to
national institutionalisation.

Research methods. The methodological basis combines systems, institutional
and process approaches with person-centred, risk-oriented and evidence-based
public administration. Normative-legal analysis is used to determine the existing
guarantees, institutional roles and procedural requirements in Ukraine [1-7].
Comparative and documentary analysis is applied to international evaluation
frameworks, reintegration practice and functional-outcome approaches [8-15].
Theory-of-change logic is used to separate inputs, activities, outputs, outcomes
and long-term public value. Structural-functional modelling is used to connect
governance levels, data flows and management responses. Indicator design is
based on the principle of minimum sufficiency: an indicator is retained only if its
definition is verifiable and if a specific management decision can be associated

with its result. The article is methodological; it does not report a new patient-level
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clinical study and does not interpret the proposed analytical thresholds as clinical
cut-off values.

Presentation of the main material of the study. The starting point of the
proposed model is a change in the unit of public-administration analysis.
Traditional sectoral reporting treats the provider, institution or programme as the
principal unit. An integrated recovery system should instead use the managed
individual pathway as the primary analytical unit and institutions as the
organisational environment that enables or obstructs this pathway. This does not
mean merging professional records into a single dossier. It means that the state
must be able to establish whether a person who entered the system was assessed,
received an individual plan, was transferred between providers without losing
continuity, obtained the required interventions and reached an agreed result or was
appropriately re-assessed.

The pathway can be represented as a recurrent sequence: need —
comprehensive assessment — individual plan — administrative and professional
decisions — services — result — re-assessment and adjustment. Each element
generates different types of evidence. Need and assessment data describe the
starting situation; the individual plan records agreed objectives; service events
show implementation; outcome measures show whether functioning, participation
or economic independence changed; and feedback explains whether the process
was acceptable and trustworthy. The management value of the model emerges
when these data are linked to decisions about standards, network capacity,
funding, staffing and digital design.

The architecture is organised at three levels. At the strategic level, the
Cabinet of Ministers and central executive authorities define policy objectives,
minimum guarantees, common definitions, budgetary rules, data standards and

accountability requirements.
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Table 1

Performance domains for public administration of comprehensive
psychosocial recovery

Domain Core meaning Examples of indicators Primary
management use
Accessibility Ability to enter the time from first contact to network planning,

and timeliness

pathway and receive

assessment; time from

mobile services,

support without assessment to first service; staffing and
avoidable delay territorial coverage; referral-time
availability of remote and standards
barrier-free formats
Continuity and | Absence of share of cases with an interagency

coordination

unjustified breaks
between military and
civilian systems,
providers and stages

assigned coordinator;
confirmed handover rate;
closed-loop referral rate

procedures, case-
transfer rules and
coordinator
responsibility

Quality and
rights
protection

Compliance with
professional
standards, dignity,
informed
participation,
confidentiality and
appeal rights

complaints and substantiated
rights violations; informed
participation in the plan;
adverse events; confidentiality
incidents; satisfaction and
trust

quality assurance,
supervision,
regulatory
correction and
rights safeguards

Psychosocial
and functional

Measured change in
mental well-being,

change in validated
functioning or well-being

clinical-service
integration,

outcomes everyday functioning | measures; reduction in crisis intensity of support
and capacity for episodes; achievement of and re-assessment
independent life individual functional goals

Family and Restoration of family | family-support needs family services,

social roles, social networks | addressed; social participation; | community

reintegration

and participation in
community life

isolation indicators

programmes and
social-support
design

Professional
and economic
reintegration

Progress towards
suitable, sustainable
employment,
education or

training completion;
employment matched to
capacity; employment
retention; income stability

employment
policy, outcome-
based contracting
and employer

entrepreneurship incentives
Governance Institutional ability to | staffing adequacy; provider- budgeting,
capacity and coordinate, finance, network capacity; data workforce
data quality staff, digitise and completeness; interoperability; | planning, digital
learn from the system | budget execution linked to governance and
outcomes accountability
Equity and Fair access and disaggregated outcome gaps; | targeted
resilience capacity to preserve | service continuity during equalisation
critical functions displacement or infrastructure | investments

under shocks

failure
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At the regional level, military administrations and other territorial bodies
analyse needs, configure provider networks, coordinate interagency programmes,
identify territorial inequalities and reallocate resources within their competence.
At the operational level, military units, health-care institutions, rehabilitation
providers, social-service organisations, employment services, educational
institutions, veteran support specialists and community partners implement the
pathway and generate primary data. Information must move upward for analysis,
while corrected standards, resources and procedures move downward as a
management response.

A performance system that only transfers information upward remains a
reporting mechanism. An adaptive system requires a reverse connection: if data
reveal a bottleneck, the responsible level must identify the cause, adopt a
corrective decision and verify whether the next measurement improves the result.
Therefore, the architecture is not a hierarchy of reports but a closed management
loop.

The eight domains are analytically distinct but causally connected. Low
employment retention, for example, can result from a mismatch between training
and labour-market demand, insufficient workplace adaptation, unresolved health
limitations, transport barriers or a break in case management. For this reason, the
domain profile is more informative than a single aggregate indicator. It enables
decision-makers to see where the pathway fails and prevents a strong result in one
area from automatically compensating for a critical weakness in another.

The second principle is the separation of indicators by the level of the results
chain. Input indicators describe available money, staff, infrastructure and digital
systems. Process indicators describe waiting times, assessments, referrals and case
transfer. Output indicators describe delivered services and completed activities.
Outcome indicators capture changes in functioning, participation, employment or

well-being. Impact indicators address longer-term public value, including
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sustainable reintegration, reduced long-term dependence, community resilience
and confidence in institutions. Reporting should contain all levels, but public-
administration performance should be judged primarily by outcomes and the
system’'s ability to explain how inputs and processes contribute to them.

The third principle is minimum sufficiency. Every indicator creates
administrative cost, influences professional behaviour and may produce
unintended incentives. If an indicator does not affect any decision, does not fulfil a
legal accountability requirement and does not provide unique diagnostic
information, it should be removed or redesigned. Excessive reporting can weaken
the very services being monitored by shifting scarce professional time from
interaction with people to data entry.

Each indicator should therefore have a formal passport. The passport makes
the indicator reproducible and prevents different institutions from calculating the
same label in different ways. It also obliges the designer to specify what should
happen if the indicator leaves its acceptable range. This connection between
measurement and a predetermined management response is essential for adaptive
governance.

For cross-regional or longitudinal analysis, indicators expressed in different
units require a common analytical scale. The article proposes a normalised
progress score. For an indicator where a higher value is desirable, the score can be
calculated as zi = (xit — bi) / (Ti — b;), bounded to the interval [0; 1], where x; is the
observed value, b; is the baseline and T; is the target. For an indicator where a
lower value is desirable, the direction is reversed: zi = (bi — Xi) / (bi — Ti). The
purpose of normalisation is not to create a clinical score but to make
administrative indicators comparable for management analysis.

A domain score can then be calculated as Dd,t = X(wi zit qit) / 2(Wi qit), where
wi 1s the agreed weight of the indicator and q; is a data-quality eligibility variable

equal to 1 when the value meets minimum verification requirements and 0 when it
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does not. If data are missing or unreliable, the system should show the gap rather
than replacing it with an assumed favourable value. Weights should be established
through expert and stakeholder review and then tested during the pilot phase;
equal weights are preferable to arbitrary pseudo-precision when there is no
evidence for a different distribution.

The model intentionally avoids treating a single composite score as the
primary result. The vector Gt = (D1,t, D2,t, ..., D8&,t) is the main governance
profile. An optional summary score St = X(ad Dd,t) may be used for
communication or trend analysis, provided that the weights ad sum to one and that
no critical red flag is present. This safeguard is necessary because a high
employment score cannot compensate for a severe rights violation, a major data
breach or an unsafe interruption of critical mental-health support.

Critical events therefore operate outside the compensatory scoring logic. A
confirmed serious rights violation, systemic discrimination, a major confidentiality
breach, an unmitigated risk to life or safety, or the failure of a critical continuity
function automatically triggers an escalation procedure regardless of the aggregate
score. This reflects the principle that some public values are threshold conditions
rather than variables that can be traded against better performance elsewhere.

zi = (xa — b)) / (T; — by), for indicators where higher values are preferable;

zi = (b — xi) / (b: — Ty), for indicators where lower values are preferable;

Ddt) =2w; - zi qi) / 2(Wi - qi);  Gi = (D1, Da, ..., Ds,).

The proposed analytical thresholds are governance signals rather than
universal normative standards. During piloting, each domain should be calibrated
against baseline capacity, legal requirements, service risk and achievable targets.
Nevertheless, a common traffic-light interpretation can support early
Implementation and make management responses predictable.

The analytical layer becomes a governance mechanism only when it is

embedded in an adaptive feedback cycle. The cycle begins with the collection of
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data from legally authorised sources and the verification of completeness,
timeliness and plausibility. The second stage converts verified data into a domain
profile and identifies deviations from targets, inequalities between groups and
critical red flags. The third stage is causal analysis. A problem is not corrected by
automatically increasing expenditure: the cause may be insufficient capacity, an
inappropriate eligibility rule, a weak referral protocol, low awareness, digital
exclusion, lack of trust or a poorly designed performance incentive.

The fourth stage is the management response. Depending on the identified
cause, the responsible authority may revise a regulation, redistribute funding,
expand a provider network, change a staffing model, modify an information
exchange, improve communication, introduce an alternative access channel or
adjust the individual pathway standard. Every response must have an owner,
deadline, resource source and expected measurable effect. The fifth stage is
implementation and the sixth is re-measurement. If the indicator does not improve
after a reasonable period, the theory of change and causal assumption must be
reconsidered rather than repeatedly applying the same intervention.

This cycle makes monitoring an internal function of public administration.
Evaluation is not an external event performed after a programme has ended; it is a
periodic deeper analysis that tests whether the observed change can plausibly be
attributed to the intervention, whether the effect is equitable and whether it is
sustainable. Operational monitoring and periodic independent evaluation therefore
complement one another.

A distinctive feature of the model is the separation between improving an
existing programme and deciding whether to scale it. Scaling is an irreversible or
costly governance decision because it creates staffing obligations, information
systems, budget expectations and legal dependencies. A politically attractive pilot
should therefore not be replicated nationally solely because it produced positive

testimonials or high activity volumes. The evidence package must show that the
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intervention is feasible, safe, acceptable, effective, equitable, financially
manageable and reproducible in different territorial contexts.

The proposed evidence-gate approach organises scaling as a sequence of
decisions. Each gate asks whether a minimum package of evidence exists and
whether critical conditions are satisfied. Failure to pass a gate does not
automatically mean abandoning the intervention. It may require redesign, a longer
pilot, additional safeguards or a narrower target group. This reduces the risk of
both premature national roll-out and endless piloting without institutional
decisions.

The first gate concerns readiness. Before a pilot starts, the theory of change,
process map, baseline, risk register, legal basis, minimum service package, data-
protection arrangements and staff preparation must be in place. The second gate
concerns early feasibility and safety. The third gate evaluates a complete pilot
cycle and requires outcome data, disaggregation, cost information and independent
verification. The fourth gate tests reproducibility in different types of territories.
The fifth gate determines whether the intervention is ready for national
institutionalisation through law, budget and permanent governance arrangements.

Data governance is an integral part of performance management rather than a
separate technical issue. The integrated pathway should not be implemented as a
super-register containing all clinical, psychological, social and employment
information. A federated architecture is more consistent with the principle of data
minimisation: sectoral data remain with their lawful controllers, while the pathway
layer exchanges only verified facts and events necessary for coordination. For
example, a coordinator may need to know that a rehabilitation episode has been
completed and that a follow-up appointment is due without receiving detailed
clinical notes that are irrelevant to the coordination task.

Three information layers are therefore advisable. The first is the individual

coordination layer containing the minimum data necessary for identification,
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consent or other lawful basis, plan status, referrals, deadlines, responsible actors
and key pathway events. The second is the professional layer retained in
specialised systems under sector-specific access rules. The third is the analytical
layer containing de-identified or aggregated indicators for programme
management and evaluation. The separation of these layers reduces the risk that
performance analytics becomes a justification for unnecessary access to sensitive
personal information.

Role- and context-based access, audit logging, incident detection, privacy
impact assessment and cyber-resilience must be included in the indicator system
itself. A digital platform cannot be considered successful simply because it
increases the volume of exchanged data. Its performance should be assessed
through continuity of service, reduction of duplicate submissions, timeliness of
handovers, user accessibility, data quality, number and severity of incidents, and
the ability to restore critical functions after disruption.

Public accountability requires publication of national and regional results in
aggregated form. Reports should contain not only values of indicators but also a
management response: what problem was detected, what explanation was
accepted, what decision was taken, who is responsible and when the effect will be
re-measured. Without this response, transparency can become descriptive rather
than corrective. Individual case histories should not substitute for system-level
evidence and should not be publicly disclosed without a free and specific legal
basis or consent.

For practical implementation in Ukraine, the model can be introduced
without creating a new central executive body. The central level should approve
an interagency methodology and a minimum set of indicator passports, define the
national results chain, establish data-governance requirements and organise an
annual independent evaluation. A programme office or other designated

coordination function can maintain the methodology, support regions and prepare
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quarterly interagency reviews. Existing ministries retain their legal competences,
while the shared methodology ensures that sectoral decisions are assessed against
the same person-centred outcomes.

At the regional level, the model should be used to compare the availability
and completion of pathways, not to construct simplistic league tables. Regional
profiles must be interpreted together with population structure, security conditions,
rurality, infrastructure damage, workforce availability and displacement patterns.
The purpose of comparison is to identify capacity gaps and appropriate adaptation,
not to punish regions operating under objectively more difficult conditions.

At the operational level, data collection should be integrated into normal
professional workflows as far as possible. Repeated manual entry of information
that already exists in a lawful information system should be avoided. Short user-
reported measures can be collected at agreed milestones, but the frequency should
be proportionate and sensitive to the burden on people in recovery. The principle
is to collect the least amount of data necessary to make a better decision.

A quarterly adaptive review is appropriate for interagency programme
management. It should examine the domain profile, inequalities, red flags,
unresolved corrective actions and budget implications. A deeper annual evaluation
should analyse causality, sustainability and the performance of the theory of
change. Major incidents or rights violations should trigger immediate review
rather than wait for the routine cycle.

The financial dimension is especially important. Evidence from the model
can support a transition from financing isolated activities to financing capacity and
confirmed outcomes. However, payment for outcomes should not create incentives
to avoid complex cases. A mixed mechanism is preferable: base financing for
network readiness and critical capacity, payment for standardised services,
additional support for complex or long pathways, and carefully designed

incentives for verified completion or sustainable employment. Risk adjustment
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and independent verification are necessary if performance-based payment is
introduced.

The same logic applies to professional reintegration. The state should assess
not only how many veterans completed training or obtained an initial job but
whether employment was suitable, retained and consistent with functional capacity
and the individual's goals. Where employment is not an appropriate immediate
outcome, the pathway should recognise other legitimate recovery objectives,
including continued rehabilitation, education, family stabilisation or supported
participation. This prevents the performance system from imposing a single
normative life trajectory on all veterans.

Participation by veterans and family members is required at two levels. At the
individual level, recovery goals and the plan should be developed with informed
participation. At the system level, veteran representatives should participate in the
review of indicators, interpretation of user feedback, pilot evaluation and the
design of corrective actions. This improves both relevance and legitimacy and
reduces the risk that administratively convenient indicators become disconnected
from actual experience.

Discussion. The proposed model has several methodological advantages.
First, it shifts the centre of gravity from institutional activity to the completed or
appropriately continued individual pathway. This is essential in an intersectoral
field where no single institution can produce the final result alone. Second, it
combines outcome measurement with governance-capacity indicators, enabling
decision-makers to distinguish symptoms from institutional causes. Third, it
integrates evidence use into the management cycle and therefore treats evaluation
as a mechanism of public administration rather than as an external audit exercise.

Fourth, the model uses a profile rather than relying on a single synthetic
ranking. Composite indices are attractive because they simplify communication,

but in psychosocial recovery they can hide unacceptable trade-offs. A region could
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achieve a high average score through strong employment and access indicators
while still having serious confidentiality violations or systematically poor results
for persons with disabilities. The non-compensatory red-flag rule and mandatory
disaggregation reduce this risk.

Fifth, evidence gates make the model suitable not only for monitoring
established programmes but also for reform implementation. In wartime and early
recovery, governments often need to introduce new mechanisms rapidly. The gate
approach allows speed without abandoning evidence: an intervention may start as
a controlled pilot, but each subsequent expansion requires a stronger evidence
package. This creates a disciplined pathway from innovation to
institutionalisation.

At the same time, the model has limitations. The proposed domains and
thresholds require empirical calibration in Ukrainian pilot regions. The availability
and quality of longitudinal outcome data may be uneven, particularly across
systems that were developed for different administrative purposes. Attribution will
remain difficult because recovery outcomes are influenced by security conditions,
family resources, local labour markets and individual preferences as well as public
programmes. The model should therefore be used for contribution analysis and
adaptive decision-making rather than as a claim that all observed changes are
caused by a single policy.

Another limitation concerns measurement burden and ethics. Repeated
assessment can itself become a barrier to service access, and sensitive self-
reported outcomes should not be transformed into punitive performance targets for
professionals or regions. The methodology should distinguish information
required for individual care from information required for public management and
should avoid using clinical instruments outside their validated purpose.

Further research should empirically test the model in different territorial

contexts, determine the reliability and sensitivity of proposed indicators, analyse
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the administrative cost of data collection, and compare different weighting and
threshold approaches. It is also necessary to study how the domain profile can be
integrated into programme budgeting and how outcome-based financing can be
designed without adverse selection against people with complex needs.

Conclusions. The study substantiates an adaptive model for assessing the
performance of public administration of comprehensive psychosocial recovery of
service members and veterans in Ukraine. The model interprets recovery as a
managed interagency pathway rather than a mechanical set of sectoral services and
therefore makes pathway continuity, timeliness, functional change, social
participation and sustainable professional reintegration central objects of
assessment.

The performance architecture combines strategic, regional and operational
levels and organises information through eight domains: accessibility and
timeliness; continuity and coordination; quality and rights protection; psychosocial
and functional outcomes; family and social reintegration; professional and
economic reintegration; governance capacity and data quality; equity and
resilience. This structure links individual outcomes to institutional causes and
enables evidence to be translated into specific regulatory, organisational, financial,
workforce, digital or communication decisions.

Indicator passports are proposed as the basic technical instrument of
standardisation. Each indicator must have a clear definition, formula, data source,
frequency, disaggregation rules, data-quality requirements, responsible owner,
target range and predetermined management response. Normalised domain scores
can support comparison and trend analysis, but the principal analytical product is
the multidimensional governance profile. Serious rights, safety, discrimination or
data-protection events are treated as non-compensatory red flags.

The adaptive cycle consists of data collection, verification, performance

profiling, problem detection, causal analysis, management correction,
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implementation and re-measurement. This closes the gap between reporting and
governance. Monitoring shows what is happening; periodic evaluation explains
why and whether the intervention is producing equitable and sustainable results.

Evidence-based scaling is organised through five gates: readiness for
piloting, early pilot, full pilot cycle, interregional replication and national
institutionalisation. This allows public authorities to expand effective mechanisms
while correcting or discontinuing those that do not demonstrate feasibility, safety,
effectiveness, equity, reproducibility and budgetary sustainability.

The practical value of the model lies in its compatibility with Ukraine's
existing institutional system. It does not require the creation of a new authority; it
requires a common interagency methodology, a minimum set of data and
indicators, a disciplined feedback procedure and the integration of evaluation
results into strategic and budgetary decisions. In this form, performance
assessment becomes a mechanism for continuous learning of the public-
administration system and for protecting the substantive result of veteran policy: a

person's sustainable functioning, autonomy, participation and dignity.

References:

1. Cabinet of Ministers of Ukraine. (2024). Strategy of Veteran Policy for the
period until 2030 and Operational Plan for 2024-2027. Order No. 1209-r of 29
November 2024. Retrieved from https://zakon.rada.gov.ua/go/1209-2024-
%D1%380.

2. Cabinet of Ministers of Ukraine. (2024). Strategy for the formation of the
system of transition from military service to civilian life until 2033. Order No.
1350-r of 31 December 2024. Retrieved from https://zakon.rada.gov.ua/go/1350-
2024-%D1%80.

/6


https://zakon.rada.gov.ua/go/1209-2024-%D1%80
https://zakon.rada.gov.ua/go/1209-2024-%D1%80
https://zakon.rada.gov.ua/go/1350-2024-%D1%80
https://zakon.rada.gov.ua/go/1350-2024-%D1%80

STREDOEVROPSKY VESTNiK PRO VEDU VYZKUM. 2026. Vol. 2. Ne 8.

3. Verkhovna Rada of Ukraine. (1993). Law of Ukraine On the Status of War
Veterans and Guarantees of Their Social Protection, No. 3551-XII. Retrieved from
https://zakon.rada.gov.ua/go/3551-12.

4. Verkhovna Rada of Ukraine. (2020). Law of Ukraine On Rehabilitation in
Health Care, No. 1053-1X. Retrieved from https://zakon.rada.gov.ua/go/1053-20.

5. Verkhovna Rada of Ukraine. (2019). Law of Ukraine On Social Services,
No. 2671-VIII. Retrieved from https://zakon.rada.gov.ua/laws/show/2671-19.

6. Verkhovna Rada of Ukraine. (2025). Law of Ukraine On the Mental
Health Care System in Ukraine, No. 4223-IX. Retrieved from
https://zakon.rada.gov.ua/go/4223-20.

7. Cabinet of Ministers of Ukraine. (2024). Certain issues of ensuring the
activities of specialists supporting war veterans and demobilised persons.
Resolution No. 881 of 2 August 2024. Retrieved from
https://zakon.rada.gov.ua/go/881-2024-%D0%BF.

8. Cabinet of Ministers of Ukraine. (2022). Certain issues of providing
psychological assistance to war veterans, their family members and certain other
categories of persons. Resolution No. 1338 of 29 November 2022. Retrieved from
https://zakon.rada.gov.ua/go/1338-2022-%D0%BF.

9. World Health Organization. (2001). International Classification of
Functioning, Disability and Health (ICF). Retrieved from
https://www.who.int/standards/classifications/international-classification-of-
functioning-disability-and-health.

10. OECD. (2021). Applying Evaluation Criteria Thoughtfully. Paris: OECD
Publishing. DOI: https://doi.org/10.1787/543e84ed-en.

11. UNDP. (2023). Review of international practice in the reintegration of
veterans: Considerations for Ukraine in the war and post-war context. Retrieved
from https://www.undp.org/ukraine/publications/review-international-practice-

reintegration-veterans-considerations-ukraine-war-and-post-war-context.

/77


https://zakon.rada.gov.ua/go/3551-12
https://zakon.rada.gov.ua/go/1053-20
https://zakon.rada.gov.ua/laws/show/2671-19
https://zakon.rada.gov.ua/go/4223-20
https://zakon.rada.gov.ua/go/881-2024-%D0%BF
https://zakon.rada.gov.ua/go/1338-2022-%D0%BF
https://www.who.int/standards/classifications/international-classification-of-functioning-disability-and-health
https://www.who.int/standards/classifications/international-classification-of-functioning-disability-and-health
https://doi.org/10.1787/543e84ed-en
https://www.undp.org/ukraine/publications/review-international-practice-reintegration-veterans-considerations-ukraine-war-and-post-war-context
https://www.undp.org/ukraine/publications/review-international-practice-reintegration-veterans-considerations-ukraine-war-and-post-war-context

STREDOEVROPSKY VESTNiK PRO VEDU VYZKUM. 2026. Vol. 2. Ne 8.

12. UNDP. (2025). Adapting to civilian life: Entry points to strengthen
veterans' reintegration in Ukraine based on reSCORE Ukraine 2024. Retrieved
from https://www.undp.org/ukraine/publications/adapting-civilian-life-entry-
points-strengthen-veterans-reintegration-ukraine-based-rescore-ukraine-2024.

13. Romaniuk, M., Fisher, G., Kidd, C., & Batterham, P. J. (2020). Assessing
psychological adjustment and cultural reintegration after military service:
development and psychometric evaluation of the post-separation Military-Civilian
Adjustment and Reintegration Measure (M-CARM). BMC Psychiatry, 20, 531.
DOI: https://doi.org/10.1186/s12888-020-02936-y.

14. Hitch, C., Toner, P., & Armour, C. (2023). Enablers and barriers to
military veterans seeking help for mental health and alcohol difficulties: A
systematic review of the quantitative evidence. Journal of Health Services
Research & Policy, 28(3), 197-211. DOl
https://doi.org/10.1177/13558196221149930.

15. Van Til, L., Fikretoglu, D., Pranger, T., Patten, S., Wang, J., Wong, M., et
al. (2013). Work reintegration for veterans with mental disorders: A systematic
literature review to inform research. Physical Therapy, 93(9), 1163-1174. DOI:
https://doi.org/10.2522/pt].20120156.

16. World Bank. (2022). Disability Inclusion and Accountability Framework.
Washington, DC: World Bank. Retrieved from
https://documents.worldbank.org/en/publication/documents-
reports/documentdetail/437451528442789278.

17. Tolmachov, O. A. (2026). Pokaznyky psykhoemotsiinoho stanu yak
pidgruntia dlia systemnoho monitorynhu mentalnoho zdorovia
viiskovosluzhbovtsiv [Indicators of psycho-emotional state as a basis for
systematic monitoring of servicemen's mental health]. Mental Health, 1. DOI:
https://doi.org/10.32782/3041-2005/2026-1.34.

/8


https://www.undp.org/ukraine/publications/adapting-civilian-life-entry-points-strengthen-veterans-reintegration-ukraine-based-rescore-ukraine-2024
https://www.undp.org/ukraine/publications/adapting-civilian-life-entry-points-strengthen-veterans-reintegration-ukraine-based-rescore-ukraine-2024
https://doi.org/10.1186/s12888-020-02936-y
https://doi.org/10.1177/13558196221149930
https://doi.org/10.2522/ptj.20120156
https://documents.worldbank.org/en/publication/documents-reports/documentdetail/437451528442789278
https://documents.worldbank.org/en/publication/documents-reports/documentdetail/437451528442789278
https://doi.org/10.32782/3041-2005/2026-1.34

STREDOEVROPSKY VESTNiK PRO VEDU VYZKUM. 2026. Vol. 2. Ne 8.

18. Tolmachov, O. A. (2026). Napriamy derzhavnoho rehuliuvannia
sotsialnoi reabilitatsii viiskovosluzhbovtsiv u suchasnykh umovakh [Directions of
state regulation of social rehabilitation of servicemen under modern conditions].
Investytsii: praktyka ta dosvid, 5. DOI: https://doi.org/10.32702/2306-
6814.2026.5.368.

19. Tolmachov, O. A. (2026). Udoskonalennia kompleksnoi derzhavnoi
reabilitatsii uchasnykiv boiovykh dii u systemi okhorony zdorovia [Improving
comprehensive state rehabilitation of combatants in the health-care system].
Derzhavne  upravlinnia: udoskonalennia  ta  rozvytok, 4. DOl:
https://doi.org/10.32702/2307-2156.2026.4.11.

20. Tolmachov, O. A. (2026). Rozvytok derzhavnoi systemy sotsialnoi
adaptatsii  kolyshnikh  viiskovosluzhbovtsiv ta chleniv  yikhnikh  simei
[Development of the state system of social adaptation of former service members
and their families]. Investytsii: praktyka ta dosvid, 6, 331-337. DOI:
https://doi.org/10.32702/2306-6814.2026.6.331.

/9


https://doi.org/10.32702/2306-6814.2026.5.368
https://doi.org/10.32702/2306-6814.2026.5.368
https://doi.org/10.32702/2307-2156.2026.4.11
https://doi.org/10.32702/2306-6814.2026.6.331

STREDOEVROPSKY VESTNiK PRO VEDU VYZKUM. 2026. Vol. 2. Ne 8.

Shevel Boris Oleksandrovych, Candidate of Pedagogical Sciences,
Associate Professor, Associate Professor of the Department of Technological and
Vocational Education at Glukhiv National Pedagogical University named after
Oleksandr Dovzhenko, Glukhiv, Ukraine, https://orcid.org/0000-0003-3608-7980

Bocherova Karina Mykolayivna, student of the 31-T group, Faculty of
Technological and Vocational Education, Glukhiv National Pedagogical
University named after O. Dovzhenko, Glukhiv, Ukraine

Demyshev Borys Viktorovych, student of the 22-T group, Faculty of
Technological and Vocational Education, Glukhiv National Pedagogical
University named after O. Dovzhenko, Glukhiv, Ukraine

Mishura Oleksandr Vitaliyovych, student of the 41b-T group, Faculty of
Technological and Vocational Education, Glukhiv National Pedagogical
University named after O. Dovzhenko, Glukhiv, Ukraine

Mosin Oleksandr Anatoliiovych, student of the 21-T group, Faculty of
Technological and Vocational Education, Glukhiv National Pedagogical

University named after O. Dovzhenko, Glukhiv, Ukraine

PREPARATION OF FUTURE TECHNOLOGY TEACHERS FOR
DEVELOPING FINANCIAL LITERACY AMONG STUDENTS IN
GENERAL SECONDARY EDUCATION INSTITUTIONS

Abstract

The article substantiates the importance of preparing future technology
teachers to develop financial literacy among students in general secondary
education institutions in the context of contemporary socio-economic changes. In
a rapidly changing economic environment characterized by the development of
financial technologies, market globalization, and new challenges facing education,

financial literacy has become increasingly important. Its integration into the
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general secondary education system is particularly relevant, as it not only equips
students with the ability to navigate financial issues but also prepares them for
adult life, where an understanding of economic processes is essential for making
informed financial decisions and ensuring long-term financial well-being.

Financial literacy is an integral component of economic education and
encompasses not only knowledge of basic financial concepts but also the ability to
analyze economic situations, make informed financial decisions, and manage
personal finances effectively under conditions of uncertainty. Modern education
requires these competencies to be developed during the school years, as this is the
period when young people begin interacting with fundamental financial
instruments such as savings accounts, credit services, budgeting, and other
financial products.

In this context, the preparation of future technology teachers for developing
students' financial literacy is of particular significance. Technology education is no
longer limited to technical skills alone; therefore, teachers should possess the
knowledge and competencies necessary to foster students’ financial literacy,
enabling them to apply financial principles effectively in project design,
manufacturing processes, entrepreneurship, and resource management.

The article also examines how foreign countries implement financial
education at different educational levels. A comparative analysis identifies best
practices, educational strategies, and pedagogical models that can be adapted to
the Ukrainian educational system. The application of interactive and practice-
oriented teaching methods contributes to a deeper understanding of financial
concepts and promotes the development of students' economic thinking.

Particular attention is paid to the importance of the professional preparation
of teachers capable of integrating financial literacy into the educational process.
Such preparation enables educators to develop students' financial competence,

promote effective resource management, and support informed financial decision-
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making, thereby preparing young people for successful participation in modern
economic life.

Keywords: financial literacy, future technology teachers, integration of
financial knowledge, economic thinking, students of general secondary education

institutions.

Problem Statement. In the context of contemporary socio-economic
transformations characterized by the rapid development of financial technologies,
the globalization of markets, and new challenges facing education, financial
literacy has become an increasingly important issue. The rapid expansion of digital
platforms, cryptocurrencies, electronic payment systems, and innovative financial
instruments requires society to educate a new generation capable of using these
tools effectively in everyday life.

The importance of developing financial literacy within the general secondary
education system continues to grow, as it not only enables students to navigate
financial issues but also prepares them for adult life, where an understanding of
economic processes is essential for making informed financial decisions and
ensuring long-term financial stability [3].

Financial literacy is an important component of economic education that
encompasses not only knowledge of fundamental financial concepts but also the
ability to analyze economic situations, make economically sound decisions, and
manage personal finances effectively under conditions of uncertainty.
Contemporary educational approaches require these competencies to be developed
during the school years, as this is the period when young people begin interacting
with financial instruments such as savings accounts, credit services, budgeting,
and other financial products.

In this context, the preparation of future technology teachers for developing

students' financial literacy is of particular importance. Such preparation should
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include not only the acquisition of professional knowledge and practical skills but
also the development of the ability to integrate financial aspects into the
educational process. Technology education is no longer limited to technical
content alone; instead, it increasingly requires competencies that enable students
to apply financial knowledge in project design, production processes, and resource
management.

Technology education encompasses a wide range of practical and theoretical
knowledge. Therefore, it is essential that technology teachers possess the
competencies necessary not only to teach technical disciplines but also to foster
students' financial competencies. This includes teaching the fundamentals of
finance within the context of technological processes, project planning and
management, project budgeting, the application of financial tools for analysis and
decision-making, and the development of entrepreneurial skills. Consequently,
future technology teachers should be prepared not only to teach traditional
technological subjects but also to integrate financial literacy into the educational
process, thereby equipping students to meet the real challenges of today's
economic environment.

Analysis of Recent Research and Publications. The issue of developing
financial literacy has become particularly relevant in the context of contemporary
socio-economic transformations, which require individuals to make informed
financial decisions. This issue has gained increasing importance due to the
development of global economic processes, including the rapid growth of financial
technologies, the expansion of investment instruments, and the evolution of
financial markets. Consequently, the study of financial literacy has attracted
considerable attention from researchers investigating both its theoretical
foundations and practical applications.

Foreign scholars, including A. Lusardi, T. Lucey, and O. Mitchell, have made

significant contributions to the study of financial literacy development in
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economically developed countries. Their research emphasizes the importance of
providing financial education at different levels of society, particularly among
young people, as an effective means of improving economic stability and
preventing financial crises. They consider financial literacy to be a key factor in
promoting citizens' economic independence and enhancing the efficient
management of financial resources in the context of globalization.

Ukrainian researchers have also actively investigated the relationship
between financial literacy and economic activity. In particular, M. Kuznietsova,
M. Ovchynnykov, L. Stakhovych, A. Stoliarova, and H. Shakhnazarian have
examined the importance of developing financial planning skills and explored
approaches to improving the level of financial literacy among the population.
Their studies emphasize the necessity of integrating financial education into both
general secondary and higher education systems in order to ensure long-term
financial well-being for society.

O. Blyskavka, R. Bond, A. Zelentsova, O. Kutsenko, N. Lozytska, A.
Klymchuk, and D. Radzishevska have investigated the current state of financial
literacy in Ukraine, highlighting the need to implement educational programs and
awareness campaigns aimed at improving financial competence among the
Ukrainian population.

Equally important is the issue of developing financial literacy among
different age groups. Researchers such as N. Baradiia, O. Blyskavka, T. Kizyma,
H. Kucherova, T. Latkovska, I. Lomachynska, L. Pokas, N. Savchuk, T.
Smovzhenko, and others have explored various aspects of financial literacy among
children, adolescents, and young adults, considering these groups to be the
foundation for building an economically independent, financially responsible, and
socially sustainable society.

Presentation of the main material of the study. Considering the extensive

body of research, it can be concluded that the development of financial literacy is
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a multidimensional issue that requires a systematic approach. Despite significant
achievements in this field, numerous challenges remain, and improving financial
literacy at all levels of education continues to be one of the priorities of
educational policy at both the national and international levels.

Within the framework of the theoretical analysis, a comprehensive review of
the scientific literature was conducted to examine the essential characteristics of
financial literacy as a fundamental component of an individual's life competence.
The analysis clarified the conceptual and categorical foundations of this
phenomenon, including its content, structure, and role within the contemporary
education system. Financial literacy is defined as a combination of knowledge,
skills, values, attitudes, and behavioral patterns that enable individuals to make
informed financial decisions, manage personal financial resources effectively, and
adapt to changes in the socio-economic environment. Previous studies emphasize
that the development of financial literacy is an important factor in fostering
responsible economic behavior and financial culture among citizens, which is of
strategic importance for the sustainable development of society [6].

The study also highlights the necessity of developing financial competencies
among school students, as the modern economic environment is characterized by
increasingly complex financial processes, the widespread use of digital financial
instruments, and rapid changes in financial markets. Consequently, the education
system should provide students not only with basic knowledge of money, income,
expenditure, and savings but also with practical skills in budgeting, financial risk
assessment, responsible financial decision-making, and entrepreneurial thinking
[2].

Particular attention has been paid in the scientific literature to contemporary
approaches to financial education that have emerged in response to the
digitalization of the economy, the globalization of financial markets, and the rapid

advancement of financial technologies. Under these conditions, financial literacy
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IS no longer viewed solely as a theoretical concept but rather as an applied
competence that includes the ability to use electronic payment systems, online
banking services, investment instruments, and other modern financial
technologies. Therefore, contemporary educational approaches emphasize the
development of financial competence through practical learning activities,
problem-based tasks, the simulation of economic situations, and project-based
learning [1].

Scientific studies also emphasize that the effective development of financial
literacy requires the application of interactive and practice-oriented teaching
methods. In particular, educational games, economic simulations, role-playing
activities, and case-study methods play an important role in modeling real-life
financial situations and developing students' financial decision-making skills.
These approaches actively engage students in the learning process, increase their
motivation to study economic issues, and promote a deeper understanding of
educational content [4].

A separate area of research focuses on preparing teachers to develop students'
financial literacy. The literature emphasizes that the effectiveness of financial
education largely depends on teachers' professional competence, their ability to
integrate economic content into various school subjects, and their use of modern
pedagogical approaches. For example, the study conducted by V. Andriichuk and
M. Bratko substantiates the need for specialized preparation of future teachers for
developing students' financial literacy through the integration of economic
knowledge into teacher education programs and the application of an
interdisciplinary approach to teaching [1].

An important focus of contemporary research is the integration of financial
literacy into the curriculum of general secondary education institutions. In
particular, the subject Technology possesses considerable potential for developing

students' financial competencies, as it is directly related to practical activities,
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project-based learning, resource planning, and the evaluation of the economic
efficiency of work outcomes. Within this approach, students have the opportunity
to combine technical and economic knowledge, contributing to a comprehensive
understanding of production processes, economic feasibility, and the rational use
of resources.

The practical implementation of financial education in general secondary
education institutions is also addressed in studies devoted to the development of
the key competence of entrepreneurship and financial literacy among upper
secondary school students. Researchers emphasize that the development of this
competence contributes to students' active civic engagement, the enhancement of
economic thinking, and the ability to make independent financial decisions in real-
life situations [5].

Therefore, the analysis of scientific literature indicates that financial literacy
is regarded in contemporary education as an essential component of individuals'
key competencies. Its development should be implemented systematically through
competency-based, interdisciplinary, and practice-oriented approaches. The
integration of financial content into the educational process, the application of
innovative pedagogical technologies, and the proper preparation of teachers create
the necessary conditions for developing students' responsible financial behavior
and their ability to manage personal financial resources effectively within the
modern economic environment.

An important component of the research methodology is the analysis of
current educational programs and regulatory documents governing the preparation
of future technology teachers in Ukraine. This approach makes it possible to
determine the place and role of financial literacy components within the structure
of teacher education and to identify opportunities for strengthening their
integration into the educational process. The theoretical analysis includes

educational standards, curricula, educational and professional programs,
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methodological recommendations, and other regulatory documents that define
expected learning outcomes, the content of professional teacher preparation, and
the requirements for the development of graduates' key and professional
competencies. Scientific studies emphasize that the contemporary system of
teacher education should ensure that future teachers acquire the ability to integrate
economic and financial knowledge into the educational process, as this constitutes
an essential component of teachers' professional competence [1].

The analysis of educational programs and methodological materials also
makes it possible to determine the extent to which financial literacy and
entrepreneurship are systematically represented within their content and to assess
the level of integration of economic knowledge into the professional preparation
of future technology teachers. Research demonstrates that the development of
financial competence is increasingly viewed as an integral element of the
competency-based approach, which combines theoretical knowledge with practical
skills in economic activity, financial planning, and informed economic decision-
making [2].

The study also includes a comparison of approaches to developing financial
literacy within the professional preparation of technology teachers with
educational practices implemented in other countries. Such comparative analysis
enables the identification of general trends in financial education, pedagogical
strategies for its implementation, and integration models that may be adapted to
the national education system. Previous research indicates that international
experience highlights the importance of developing financial culture from an early
age and ensuring the continuous formation of financial competencies throughout
all levels of education [6]. Comparative analysis also involves identifying the key
components of financial competence, examining differences in approaches to its

development, investigating methods for assessing learning outcomes, and
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determining the conditions under which educational innovations can be
successfully implemented within the national educational context.

An important component of the theoretical study is the examination of the
socio-pedagogical factors influencing the preparation of future technology
teachers for developing financial literacy among students of general secondary
education institutions. In particular, the study analyzes the demands of the
contemporary labor market, employers' expectations regarding teachers'
professional competencies, and societal expectations concerning teachers' ability
to cultivate entrepreneurial thinking and responsible financial behavior among
students. Scientific research emphasizes that a modern teacher should possess not
only subject-specific knowledge but also the ability to develop students'
competence in entrepreneurship and financial literacy, which includes the
formation of economic thinking, initiative, and the capacity to make effective
financial decisions [5]. At the same time, the literature identifies factors that may
facilitate or hinder the integration of financial education into the educational
process, including insufficient teacher preparation, limited methodological
support, and inadequate attention to financial education within school curricula.

The theoretical study also places considerable emphasis on the analysis of
pedagogical technologies and methodological approaches that can be employed to
integrate financial knowledge into the professional preparation of future
technology teachers. Previous studies indicate that the effectiveness of developing
financial competence largely depends on the application of interactive, practice-
oriented, and project-based teaching methods. In particular, integrated educational
projects, economic case studies, role-playing activities, and simulations of
financial situations create favorable conditions for developing students' practical
skills in economic analysis and financial decision-making [5].

Based on a comprehensive analysis of scientific literature and the regulatory

framework, scientific and methodological principles have been formulated to
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determine the directions for further research on preparing future technology
teachers to develop financial literacy among students of general secondary
education institutions. These directions include clarifying the content of future
teachers' professional competencies with due consideration of the financial
component, developing models for integrating financial topics into professionally
oriented disciplines, and substantiating pedagogical conditions that ensure the
effective integration of technological and economic components within the
educational process. Another important area is the development of criteria and
assessment methods for evaluating the level of financial literacy, as well as
identifying strategies for fostering financial thinking throughout different stages of
future teachers' professional preparation.

Overall, the methodology of the theoretical study is based on the scientific
interpretation, systematization, and synthesis of contemporary pedagogical and
economic knowledge, enabling a deeper understanding of the nature of financial
literacy development within the system of teacher education. This approach
provides a comprehensive perspective on the phenomenon under investigation,
outlines prospects for its further development, and establishes a scientific
foundation for improving the professional preparation of future technology
teachers in the context of financial literacy development.

Summarizing the findings of the theoretical study, it can be concluded that
under contemporary social and economic conditions, financial literacy has become
an essential component of individuals' personal and professional competence. Its
development within the educational process is associated with the need to prepare
younger generations for effective participation in economic life, the rational
management of financial resources, and responsible financial decision-making.
The analysis of scientific literature demonstrates that researchers consider

financial literacy to be a complex integrative construct that combines knowledge
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of financial processes, practical financial skills, economic thinking, and
individuals' value orientations [2; 6].

The analysis of scientific and pedagogical literature also indicates that the
issue of financial literacy development has become an active area of research in
both Ukrainian and international educational science. Particular attention is
devoted to the integration of financial education into general secondary and
teacher education curricula, as well as to the development of effective methods
and technologies for fostering students' financial competencies. Researchers
emphasize the importance of applying interactive, practice-oriented, and project-
based teaching methods that promote the development of economic thinking,
financial situation analysis, and informed decision-making skills [3; 4].

The analysis of educational programs and regulatory documents governing
the preparation of future technology teachers has shown that financial literacy
components are gradually being incorporated into teacher education curricula.
However, their representation requires further improvement through the expansion
of interdisciplinary connections, the integration of economic knowledge into
professionally oriented disciplines, and the implementation of modern
methodological approaches to the development of financial competence [1].

A comparative analysis of scientific approaches to financial literacy
development has identified the major trends in financial education, including the
competency-based approach, the practical orientation of learning, the use of
interactive educational technologies, and the implementation of integrated
educational programs. The study also confirms that the subject area of Technology
possesses significant potential for developing students' financial competencies
because it is closely associated with project-based activities, resource planning, the
evaluation of the economic efficiency of production processes, and the

development of entrepreneurial thinking [5].
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Conclusions. Therefore, the findings of the theoretical study confirm the
necessity of systematically integrating financial literacy into the professional
preparation of future technology teachers. The development of teachers' financial
competencies will contribute to improving the quality of students' economic
education, fostering their entrepreneurial competence, and preparing them for
active participation in the contemporary economic environment.

Prospects for further research include the development of pedagogical models
for integrating financial literacy into professionally oriented disciplines, the
identification of effective pedagogical conditions for developing the financial
competence of future technology teachers, and the design of assessment methods
for evaluating the level of financial competence achieved during the process of

professional teacher education.
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	- Early Head Start (EHS). Practical significance: integration of educational, medical, and social services; parent training as a component of the intervention [21].
	- Portage Model. Practical significance: effectiveness in the home setting; enhancement of parental competence [20].
	- Early Start Denver Model (ESDM). Effectiveness: a randomized controlled trial demonstrated improvements in speech, social interaction, and overall development with early implementation of ESDM [15].
	- Parent-Child Interaction Therapy (PCIT). Effectiveness: Numerous clinical studies confirm a reduction in problem behaviors and an improvement in parental competence [18].
	- Responsive Teaching / Responsive Caregiving. Effectiveness: randomized studies show a positive impact on early language development [19].
	- NIDCAP (Newborn Individualized Developmental Care and Assessment Program). Effectiveness: studies demonstrate a positive impact on neurodevelopment and short-term medical outcomes [14].
	- Parent-Child Interaction Therapy (PCIT). Effectiveness: an evidence-based method that has been shown to be highly effective in improving discipline, reducing family stress, and strengthening the bond between children and their parents [16].
	A comparison of early intervention programs is presented in Table 1.
	Table 1
	Comparison of Early Intervention Programs

